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Preface
Andreas Gestrich, Director 

German Historical Institute London

The	 third	 year	 of	 the	 Transnational	 Research	
Group	 “Poverty	 and	 Education”	 in	 India	 was	 in	
many	ways	a	year	of	particular	progress	and	tran-
sition:	 in	 2015	 our	 first	 cohort	 of	 PhD	 students	
went	on	their	last	archival	research	trips,	and	are	
now	in	the	final	stage	of	their	theses	which	are	to	
be	submitted	in	the	course	of	2016.	We	are	very	
much	 looking	 forward	 to	 the	 completion	 of	 the	
theses	and	wish	the	students	the	best	of	luck	for	
this	crucial	year	of	their	fellowship.	There	is	still	
another	cohort	of	PhD	fellows	who	only	started	in	
the	second	year	of	the	TRG	and	will	complete	in	
2017,	but	in	general	the	initial	focus	of	the	Trans-
national	Research	Group	on	co-supervising	PhD	
students	will	gradually	become	less	prominent	in	
our	work	as	the	TRG	has	only	a	five-year	funding	
period.	For	the	remaining	period	we	have	collec-
tively	 decided	 instead	 to	 shift	 the	 emphasis	 of	
our	collaboration	towards	shorter	postdoctoral	re-
search	projects	and	towards	a	major	collaborative	
research	project	of	the	TRG’s	principal	investiga-
tors.	The	collaborative	project	is	on	key	moments	
and	developments	in	the	history	of	education	and	
educational	policy	towards	the	poor	in	India	dur-
ing	 the	 nineteenth	 and	 twentieth	 centuries.	 As	
one	outcome	of	this	project	we	intend	to	publish	
online	 a	major	 scholarly	 edition	 of	 key	 sources.	
This	 edition	 will	 be	 accompanied	 by	 series	 of	
articles	and	working	papers	on	 the	new	source	
material.

The	TRG	is	primarily	a	co-operation	between	indi-
vidual	academics	from	Britain,	Germany	and	In-
dia,	and	is	institutionally	based	on	a	partnership	
programme	between	the	German	Historical	Insti-
tute	London	and	the	American	Institute	of	Indian	
Studies	in	Delhi.	However,	we	are	very	pleased	to	
be	able	to	say	that	the	TRG-office	in	Delhi	was	also	
instrumental	in	assisting	the	Max	Weber	Founda-

tion,	the	umbrella	organisation	to	which	the	Ger-
man	Historical	 Institute	London	belongs	and	by	
which	the	TRG	is	funded,	to	open	its	own	Branch	
Office	in	Delhi	in	December	2014.	We	marked	this	
achievement	with	a	seminar	and	research	meet-
ing	in	February	2015.	It	was	a	particular	pleasure	
that	 the	 outgoing	 President	 of	 the	 Max	 Weber	
Foundation,	Professor	Heinz	Duchhardt,	and	the	
Chief	 Executive	 Director,	 Dr	 Harald	 Rosenbach	
were	 able	 to	 attend	 the	 opening	 ceremonies.	
I	would	 like	 to	 take	 this	opportunity	and	 thank	
Professor	 Duchhardt	 and	 Dr	 Rosenbach	 and	 all	
members	 of	 staff	 in	 Bonn,	 Delhi	 and	 London	
who	have	not	only	contributed	to	the	successful	
running	of	the	TRG,	but	also	to	the	completion	of	
this	long-drawn-out	process	of	opening	the	Max	
Weber	Foundation	Branch	Office	in	Delhi	for	their	
continuous	help	and	engagement.	

The	India	Branch	Office	of	the	Max	Weber	Foun-
dation	 in	Delhi	will	 serve	 as	 the	 administrative	
hub	for	a	new	collaborative	project	to	which	this	
Transnational	Research	Group	will	 also	 contrib-
ute	–	an	International	Centre	for	Advanced	Stud-
ies	in	the	Humanities	and	Social	Sciences,	which	
the	German	Ministry	for	Education	and	Research	
has	 initiated	 as	 a	 collaborative	 German-Indian	
research	programme	under	a	 joint	German	and	
Indian	directorship.	TRG	members	from	German	
and	Indian	universities	and	research	institutions	
are	also	 involved	 in	 this	new	project	which	has	
received	 funding	 from	 the	German	ministry	 for	
a	trial	period	of	two	years.	It	remains	to	be	seen	
whether	this	new	project	will	take	off	and	reach	a	
main	funding	phase	of	up	to	ten	years.	However,	
we	note	with	satisfaction	that	the	TRG	has	contrib-
uted	to	explore	also	new	avenues	of	international	
cooperation	in	the	field	of	humanities	and	social	
sciences.	I	very	much	hope	this	will	continue.
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6

General Report2015

The	 Transnational	 Research	 Group	
(TRG)	“Poverty	Reduction	and	Policy	
for	 the	 Poor	 between	 the	 State	 and	
Private	 Actors:	 Education	 Policy	 in	
India	since	 the	Nineteenth	century”	
at	 GHI	 London,	 which	 is	 funded	 by	
the	 Max	 Weber	 Stiftung,	 has	 been	
active	since	1	January	2013.	The	TRG	
has	 an	 inter-disciplinary	 research	
agenda	focusing	on	7	designated	re-
search	areas,	to	be	studied	by	senior	
scholars	and	junior	researchers	from	
the	disciplines	of	history,	education,	
and	 educational	 sociology:	 1)	 Nine-
teenth	 and	 twentieth-century	 global	
educational	 reform	 movements	 and	
their	 impact	 on	 universal	 schooling	
in	 India;	 2)	 The	 quest	 for	 universal	
elementary/school	 education,	 the	
private	 sector	 and	 edu-business;	 3)	
Caste	 discrimination	 and	 education	
policy;	 4)	 Industrial	 restructuring,	
informalization,	 and	 their	 conse-
quences	for	access	to	elementary	ed-
ucation;	 5)	 Adult	 education	 and	 the	
popularisation	 of	 practical	 scientific	
knowledge;	6)	 Industrial	and	techni-
cal	 institutions	 and	 the	 resignifica-
tion	of	manual	labour;	7)	The	impact	
of	schooling	on	life	histories.	

Two	 new	 postdoctoral	 fellows,	 Mili	
and	Smita	Gandotra,	 joined	the	TRG	
in	 the	 report	 year;	 both	 were	based	
at	 the	King’s	College	London.	Smita	
Gandotra	had	to	terminate	her	fellow-

ship	one	month	before	the	end,	due	to	
reasons	related	to	leave	from	employ-
ment	 in	 India.	 Two	 postdoctoral	 fel-
lows	 left	 the	programme:	Sunandan	
K.	N.	left	the	TRG	at	the	end	of	June	
this	year	to	join	the	Azim	Premji	Uni-
versity	as	a	lecturer.	Kaustubh	Mani	
Sengupta’s	fellowship	ended	in	Octo-
ber	this	year.	He	has	been	appointed	
lecturer	at	Bankura	University.

No	 further	 fully-funded	 PhD	 grants	
were	awarded	 in	 the	 report	year.	 In	
their	 place,	 a	 short-term	 research	
grant	for	archival	research	in	Britain	
for	 a	 period	 of	 2-4	 months	 was	 in-
troduced.	Akash	Bhattacharya	 (JNU)	
and	 Vikas	 Gupta	 (Delhi	 University)	
were	awarded	the	grant	 for	4	and	3	
months	 respectively.	 Vikas	 Gupta	
availed	 of	 the	 grant	 in	 the	 current	
year	 while	 Akash	 Bhattacharya	 will	
start	the	fellowship	in	2016.	

In	the	report	year	four	visiting	fellow-
ships	of	1-2	months	each	at	GHI	Lon-
don	were	awarded.	Two	of	these	were	
awarded	 to	 Janaki	 Nair	 from	 JNU,	
Pradip	 Kumar	 Datta	 (University	 of	
Delhi),	and	Sarada	Balagopalan	from	
CSDS/Rutgers	University	respective-
ly.	A	new	 feature	of	 the	visiting	 fel-
lowships	in	the	current	year	was	the	
award	of	a	 junior	visiting	 fellowship	
to	an	early-career	scholar.	The	junior	
fellowship	 was	 awarded	 to	 Manish	
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Jain	 (Ambedkar	 University).	 Pradip	
Datta	 and	 Manish	 Jain	 will	 join	 the	
fellowships	 next	 year.	 For	 the	 first	
time	 the	 TRG/MWS	 Branch	 Office	
in	 Delhi	 became	 host	 to	 the	 Gerald	
D	 Feldman	 fellows	 of	 the	 Max	 We-
ber	Stiftung.	Eva	Ehninger	 from	 the	
University	 of	 Bern	 became	 the	 first	
Feldman	 fellow	 to	 be	 hosted	 by	 the	
TRG	in	Delhi.	

The	 fellowship	 scheme	 of	 the	 TRG	
was	 revised	 at	 the	 meeting	 of	 the	
group	in	November	this	year.	It	was	
decided	 that	 in	 the	 final	 two	 years	
of	the	TRG	the	following	fellowships	
would	 be	 awarded:	 postdoctoral	 fel-
lowships,	 albeit	 for	 6-12	 months,	
short-term	 (2-4	 months)	 archival	
research	 grants	 for	 PhD	 scholars	 to	
the	 UK,	 and	 visiting	 fellowships	 of	
1-2	months	for	both	early-career	and	
established	scholars	at	the	GHI	Lon-
don.	 The	 new	 round	 of	 fellowships	
has	 been	 advertised	 and	 selections	
will	take	place	in	early	2016.

Of	the	other	research	projects	of	the	
TRG,	 field	 work	 and	 oral	 interviews	
of	 the	pilot	study	of	 the	oral	history	
project	 Documenting the lives of the 
urban poor with a specific reference to 
the links between poverty and educa-
tion:	a	set	of	interviews	(Janaki	Nair,	
JNU)	 was	 completed.	 The	 data	 has	
been	 provisionally	 stored	 both	 elec-

tronically	and	physically	at	 the	TRG	
office	in	Delhi,	pending	final	archiv-
ing.	Some	of	the	research	assistants	
who	 conducted	 the	 interviews	 have	
agreed	 to	 write	 research	 articles	
based	 on	 the	 data	 collected.	 These,	
along	 with	 excerpts	 from	 the	 inter-
views	 and	 an	 introduction	 by	 the	
Principal	 Investigator,	 will	 be	 pub-
lished	 shortly	 on	 the	 website.	 Fur-
ther	TRG	projects,	such	as	Schooling, 
Disadvantage and Privilege: Choices, 
strategies and practices of poor and 
middle class families	(Geetha	Nambis-
san,	JNU),	and	Documenting	Aakash	
–	the	android-based	tablet	computer	
project	(Jahnavi	Phalkey)	have	made	
substantial	progress.

The	new	project	Key Moments of Ed-
ucation Policy towards the Poor,	a	se-
ries	of	smaller	projects	spearheaded	
by	 several	 Principal	 Investigators	
of	 the	TRG	and	coordinated	by	 Jana	
Tschurenev,	TRG	postdoctoral	 fellow	
at	 CeMIS	 Göttingen,	 took	 off	 in	 the	
report	year.	The	common	aim	of	the	
project	 is	 to	 question	 established	
chronologies	of	educational	develop-
ments	 for	 the	 poor	 and	 the	 disem-
powered	in	modern	India	(see	report	
by	 Jana	 Tschurenev).	 Four	 research	
associates	 and	 two	 research	 assis-
tants	 were	 appointed	 in	 India	 and	
Germany	respectively.	

»
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The	 first	 batch	 of	 the	 TRG’s	 online	
Working	 Paper	 Series,	 which	 deals	
with	the	problems	of	poverty	and	ed-
ucation	in	contemporary	India,	and	is	
simultaneously	published	on	the	TRG	
website	 and	 www.perspectivia.net 
is	now	complete,	with	a	total	of	6	pa-
pers	 published.	 The	 papers,	 which	
will	subsequently	be	published	in	an	
edited	 volume,	 can	 be	 accessed	 un-
der	the	following	links:

www.ghil.ac.uk/
trg_poverty_and_education/
publications.html
	
www.perspectivia.net/
publikationen/trg-working-papers

In	 the	report	year	 the	workshops	of	
the	TRG	were	 integrated	 into	broad-
er	 research	 platforms	 that	 provided	
the	 TRG	 fellows	 the	 opportunity	 to	
engage	 with	 international	 scholars	
working	 on	 the	 theme	 and	 show-
case	 their	 research	 in	 international	
contexts.	 In	 February,	 the	 fellows	
presented	 their	 research	 projects	 to	
a	 wide	 audience	 at	 a	 seminar	 and	
panel	 discussion	 that	 took	 place	 in	
Delhi	on	14	February	2015.	This	was	
a	part	of	the	official	launch	of	the	In-
dia	Branch	Office	of	 the	Max	Weber	
Stiftung,	 through	 which	 the	 TRG’s	
project	 is	 run	 in	Delhi.	Several	TRG	
fellows	 organised	 and	 presented	

their	 research	 at	 a	 TRG	 Round	 Ta-
ble	 at	 the	Society	 for	 the	History	 of	
Children	 and	 Youth	 Conference	 in	
Vancouver	 on	 24-26	 June	 2015	 (see	
report	 by	 Arun	 Kumar).	 The	 TRG	
continued	 to	 provide	 intensive	 re-
search	 guidance	 to	 the	 fellows:	 the	
new	entrants	to	the	programme	were	
given	the	opportunity	to	present	and	
discuss	their	work	with	all	Principal	
Investigators	 and	 fellows	 at	 a	 TRG	
internal	 workshop	 in	 Delhi	 on	 13	
February	2015.	The	group	met	again	
in	Delhi	in	November	this	year	for	a	
comprehensive	 workshop	 to	 discuss	
the	progress	of	the	research	projects	
of	the	PhD	and	postdoctoral	scholars.	
Comments	and	feedback	provided	by	
the	group	as	a	whole	remain	an	im-
portant	 feature	of	 the	group’s	work,	
which	has	proved	to	be	much	valued	
by	the	fellows,	especially	on	the	PhD	
level.	The	Key	Moments	project	was	
also	 intensively	 discussed	 at	 these	
workshops.

In	addition	to	the	TRG	internal	work-
shops	 the	big	event	of	 the	year	was	
the	 seminar	 and	 panel	 discussions	
organised	 to	 celebrate	 the	 launch	
of	 the	 MWS	 India	 Branch	 Office	 in	
February	2015	 (see	 report	 by	Divya	
Kannan).	 The	 one-day	 event,	 which	
consisted	 of	 two	 TRG	 panels	 on	 the	
individual	research	projects	and	the	
Key	 Moments	 project	 respectively,	
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and	 a	 broad	 panel	 on	 Education	 for	
the	Poor:	The	Politics	of	Poverty	and	
Social	Justice,	was	very	well	attended	
by	 academics	 and	 researchers	 from	
the	field	from	prominent	universities	
and	research	institutes	in	Delhi.	The	
speakers	 included	 Marcelo	 Caruso	
(Institute	of	Education	Studies,	Hum-
boldt	 University,	 Berlin),	 Kalpana	
Kannabiran	(Council	for	Social	Devel-
opment,	Hyderabad),	Krishna	Kumar	
(Department	of	Education,	University	
of	Delhi)	and	Crain	Soudien		(School	of	
Education,	University	of	Cape	Town).	
The	 keynote	 lecture	 that	 followed	
was	delivered	by	Carlos	Alberto	Tor-
res,	Professor	of	Education	and	Direc-
tor,	Paulo	Freire	Institute,	University	
of	California,	Los	Angeles.

The	 TRG	 lectures	 continued	 in	 the	
report	year.	On	27	May	Manish	Jain	
(Ambedkar	 University,	 Delhi)	 gave	
a	 talk	at	CeMIS	Göttingen	on	 ‘Char-
acter,	Citizenship	and	Civics	 in	Late	
Colonial	 India	 (1918-1947)’.	 On	 26	
November	TRG	Principal	Investigator	
Rupa	 Viswanath	 (CeMIS	 Göttingen)	
gave	a	talk	at	the	India	International	
Centre	Delhi	on	 ‘Hard	Lessons:	Pov-
erty,	 Caste	 and	 Education	 in	 South	
India’.	The	latter	was	part	of	the	TRG	
workshop	in	Delhi.	

The	Branch	Office	of	the	Max	Weber	
Stiftung	in	Delhi	was	formally	regis-
tered	as	a	 legal	 entity	with	 the	per-
mission	to	conduct	research	in	India.	
It	 also	 got	 an	 independent	 bank	 ac-
count.	Finally,	with	the	successful	bid	
of	 a	 consortium	 led,	 among	 others,	
by	 the	 Max	 Weber	 Stiftung/	 GHIL,	
the	TRG	became	a	part	of	the	newly	
established,	BMBF-funded	centre	for	
advanced	studies	ICAS	(International	
Centre	of	Advanced	Studies)	in	Delhi,	
within	 the	 modular	 structure	 of	 the	
overarching	 research	 theme	 Meta-
morphosis	 of	 the	 Political.	 Through	
the	 establishment	 of	 ICAS,	 which	
shares	 the	 TRG’s	 administrative	 of-
fice	in	Delhi,	the	Delhi	Branch	Office	
of	 the	 Max	 Weber	 Stiftung	 and	 the	
TRG	 acquired	 a	 programme	 officer,	
Himanshu	 Chawla.	 Rohan	 Seth,	 the	
TRG’s	office	manager,	will	in	addition	
act	as	office	manager	for	ICAS.	These	
two	positions	will	be	shared	equally	
by	the	TRG	and	ICAS.	The	TRG	works	
closely	with	ICAS,	whose	Deputy	Di-
rector	Dr	Elvira	Graner	shares	the	of-
fice	of	the	Max	Weber	Stiftung	and	is	
affiliated	to	the	group.
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Project Synopsis

My	postdoctoral	research	explores	
the	 proliferation	 of	 printed	 texts	 in	
Sylheti-Bangla	 written	 in	 the	 Sylhet	
Nagri	script	commonly	known	to	be	
popular	among	the	 ‘poor	rural	Mus-
lims’,	 especially	 women,	 in	 the	 Syl-
het-Cachar	region.	Fallen	into	disuse	
eventually,	 the	 script	 had	 an	 inter-
esting	 career	 in	 the	 colonial	 world	
of	print	capitalism.	Before	coming	to	
print,	circulation	of	the	texts	depend-
ed	on	copying	and	recopying	by	hand	
among	the	readers.	Once	brought	to	
print,	 the	 alphabets	 were	 standard-
ised.	 The	 very	 facts	 that	 Nagri	 was	
brought	 out	 of	 the	 confinements	 of	
the	pre-print	networks	of	circulation,	
standardised	 and	 made	 suitable	 as	
printed	letters,	speaks	of	the	emerg-
ing	interest	of	the	educated	literati	in	
popularising	 the	 script	 from	 1870s	
onwards.	And	 it	was	marketed	 sole-
ly	on	the	basis	of	its	‘simplicity’.	The	
standard	 claim	 was	 that	 this	 script	
was	 less	 complex	 than	 the	 stand-
ard	 Bengali	 script	 and	 phonetically	
closer	 to	 spoken	 Sylheti.	 Its	 entire	
pedagogic	 endeavour	 was	 to	 bridge	
the	gap	between	the	written	 (lekhya 
bhasha)	and	the	spoken	(kathya bha-
sha)	and	thereby	meeting	one	of	the	
preconditions	 of	 democratisation	 of	
education	–	the	concern	for	reaching	

out	to	a	larger	mass.	During	the	late	
nineteenth-early	 twentieth	 century,	
quite	 a	 good	 number	 of	 texts	 were	
published	 in	 the	 Sylhet	 Nagri	 char-
acters.	 However,	 the	 script	 never	
got	 inserted	 in	 the	 curricula	 of	 any	
school,	pathsala	or	madrasa.	A	study	
of	 these	 texts	 therefore	allows	us	 to	
look	into	pedagogic	practices	beyond	
the	ambit	of	institutional	and	formal	
education.	

In	a	way,	 this	project	 is	 thus	an	ex-
ploration	of	the	idea	of	‘mass	literacy’	
outside	 the	 already	 formalised	 colo-
nial	 school	 based	 education	 system.	
It	 involves	 a	 study	 of	 these	 texts	 to	
understand	what	kinds	of	 ideas	and	
knowledge	were	 circulated	 and	how	
the	 plebeian	 was	 ‘incorporated’	 in	
these	pedagogic	practices.	It	tries	to	
trace	back	the	networks	of	circulation	
and	consumption.	Also,	the	research	
relies	 on	 recollections	 and	 memo-
ries	 about	 the	 rituals	 and	 practices	
of	 reading	and	efforts	 of	 preserving	
the	 texts.	 My	 method	 is	 thus	 archi-
val	and	ethnographic,	antiquarian	as	
well	 as	 contemporary.	 The	 research	
addresses	 a	 few	 overarching	 ques-
tions	that	are	crucial	for	a	wider	and	
critical	 understanding	 of	 the	 notion	
of	 teaching	 and	 disciplining	 of	 the	
poor:	how	 the	script	enabled	a	kind	
of	‘literacy	of	the	poor’,	how	the	texts	

»

1

A Script for the Masses? Pedagogic Practices and 
 Didactic Traditions among Sylhetis

Debarati Bagchi, Postdoctoral Fellow
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led	 to	 the	 constitution	of	 a	plebeian	
communicative	 network	 by	 creating	
a	moral	ethical	world	and	what	kind	
of	 subject	 formation	 was	 facilitated	
by	the	moral	teachings	embedded	in	
the	texts.	It	aims	to	understand	how	
these	 texts	 helped	 constitute	 a	 new	
public,	 creating	 a	 new	 social	 world	
shaped	and	educated	by	the	texts.

Work done in report year

Field Research:
I	have	spent	 two	and	a	half	months	
in	 Bangladesh	 both	 for	 ethnograph-
ic	and	archival	research.	I	met	a	few	
people	in	Dhaka	and	Sylhet	who	can	
still	read	the	script	or	preserve	inter-
esting	 memories	 of	 reading	 practic-
es.	 There	 is	 a	 recent	 upsurge	 in	 ar-
chiving,	 reprinting	and	 reviving	 the	
Sylhet	 Nagri	 texts.	 During	 my	 visit	
to	Bangladesh,	I	have	tried	to	follow	
the	 trail	 of	 these	 efforts.	 ‘Utso’,	 a	
publication	house	that	specializes	in	
books	on	Sylhet,	was	making	a	docu-
mentary	film	on	Sylhet	Nagri.	While	
in	 Bangladesh,	 I	 accompanied	 their	
documentary	team	to	the	interiors	of	
the	 district	 and	 observed	 the	 inter-
viewing	and	shooting	very	closely.

To	complement	my	ethnographic	re-
search,	I	have	started	my	work	at	the	
library	 of	 Kendriya	 Muslim	 Sahitya	
Sansad	 in	 Sylhet	 and	 consulted	 pe-
riodicals	like	Srihatta Sahitya Parisat 
Patrika, Al Islah	and	Nao Belal for	the	
period	 covering	 1930s	 and	 1940.	 I	
have	 chiefly	 consulted	 articles	 deal-
ing	 with	 Sylhet	 Nagri	 in	 particular	
and	 the	question	of	Sylheti	vis-à-vis	
Bengali	language	in	general.

In	Kolkata	I	worked	at	the	(a)	School	
of	Cultural	Texts	and	Records,	Jadav-
pur	 University,	 to	 consult	 their	 col-
lection	of	Sylhet	Nagri	 texts	as	well	
as	photographs,	field	recordings	and	
video	footage	of	people	from	villages	
of	 Cachar	 who	 could	 still	 read	 and	
write	 the	 script,	 (b)	 Jyotindramohan	
Collection	of	the	National	Council	of	
Education,	Bengal	 to	consult	period-
icals	 and	books	published	 from	Syl-
het,	(c)	National	Library	to	consult	a	
few	late	nineteenth	–	early	twentieth	
century	periodicals.

Reading of Texts:
After	developing	a	preliminary	over-
view	of	the	Sylhet	Nagri	texts,	I	have	
tried	 to	 tentatively	 catalogue	 them	
under	 a	 few	 overarching	 genres.	
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Initially,	 I	 have	 selected	 a	 few	 texts	
representative	 of	 each	 genre	 to	 for-
mulate	 and	 substantiate	 the	 chief	
research	 questions	 that	 my	 project	
aims	to	address.	Through	a	nuanced	
reading	 of	 these	 texts,	 I	 try	 to	 un-
ravel	 how	 they	 initiated	 people	 in	
particular	 ways	 of	 living	 and	 being,	
educate	 them	 about	 what	 is	 proper	
and	what	is	inappropriate	behaviour.	
Apart	from	the	content	of	these	texts,	
I	also	carry	out	a	scrutiny	of	the	title	
pages,	advertisement	pages,	publish-
ers’	notes	(with	a	list	of	publications)	
and	appendix	that	often	reveal	a	few	
significant	dimensions	about	the	au-
thorship,	readership	and	circulation.

Publications, conferences 
attended, talks relevant 
to project

‘”A	 Script	 that	 Needs	 no	 School”:	
The	Many	Worlds	of	Sylhet	Nāgarī’,	
Fourth	TRG	Poverty	and	Education	in	
India	Workshop,	New	Delhi,	13	Feb-
ruary	2015.

‘A	Simple	Script:	 Popular	Pedagogic	
Practices	 in	 Colonial	 Sylhet’,	 28th	
Annual	 Conference	 of	 the	 Japanese	
Association	 for	 South	 Asian	 Studies	
(JASAS),	 Tokyo	 University,	 26-27	
September	2015.	

‘A	 Script	 for	 the	 Masses?	 Pedagog-
ic	 Practices	 and	 Didactic	 Traditions	
among	the	Sylhetis’,	Fifth	TRG	Pover-
ty	and	Education	in	India	Workshop,	
New	Delhi,	25-28	November	2015.
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2

Stri Shiksha: Towards a Conceptual History

Smita Gandotra, Postdoctoral Fellow 

Project synopsis

The	project	focuses	on	a	diverse	body	
of	 instructional	 literature	 for	 women,	
which	began	to	appear	in	the	1870s	in	
Hindi.	 This	 corpus	 of	 didactic	 novels,	
advice	 books,	 conduct	 manuals,	 in-
structive	tales,	moral	essays	and	jour-
nals,	 presents	 us	 with	 a	 rich	 archive	
from	 which	 to	 track	 the	 debate	 on	
women’s	 education	 in	 colonial	 north	
India.	The	term	stri shiksha (women’s	
education)	 occurs	 fairly	 frequently	 as	
a	 title	 in	 this	 literature.	My	project	 is	
invested	in	understanding	the	contours	
the	term	stri shiksha takes	between	the	
years	1870	and	1930.	The	term	came	
to	 be	 used	 first	 in	 response	 to,	 and	
later	 contradistinction	 from,	 the	 co-
lonial	 government’s	 policy	 on	 female	
education,	 its	 establishment	 of	 girls’	
schools,	and	promotion	of	a	culture	of	
textbooks.

Work done in report year

During	 the	period	 January	 to	Novem-
ber	 2015,	 I	 have	 conducted	 archival	
research	at	the	British	Library,	London.	
This	research	has	unfolded	at	multiple	
levels.	

I	have	assessed	the	first	textbooks	pub-
lished	 for	women	by	 the	Government	
Press	 in	 Allahabad	 in	 the	 1860s	 and	
1870s.	 I	have	also	been	assessing	co-
lonial	records	on	female	education.	The	
colonial	 government’s	 investment	 in	

female	education	for	the	period	under	
consideration	 remained	 sporadic	 and	
uneven,	and	received	severe	setbacks	
in	 the	 1880s,	 when	 they	 withdrew	
funds	 from	 female	 schools.	 Scholarly	
assessments	 of	 these	 records	 have	
more	 often	 than	 not	 focussed	 on	 sta-
tistical	 returns.	For	 instance,	 in	1883,	
the	year	when	a	major	educational	re-
view	was	undertaken,	 the	percentage	
of	girls	and	women	under	 instruction	
in	 the	 North	 Western	 Provinces	 was	
much	lower	than	the	national	average	
of	0.25%.	My	particular	focus	has	been	
the	 ‘Progress	 of	 Education’	 reports,	
filed	by	the	various	Directors	of	Public	
Instruction.	 These	 reports	 present	 a	
more	complex	picture	of	what	was	un-
folding	at	the	ground	level.	Many	differ-
ent	kinds	of	people	-	colonial	officials,	
the	native	intelligentsia	and	missionar-
ies	-	were	invested	in	female	education,	
and	 these	 investments	 took	 multiple	
and	 fairly	 inventive	 forms.	 Textbooks	
for	girls	and	women	were	written	with-
in	this	environment	and	published	by	
both	 the	 Government	 Press	 and	 by	
smaller	 presses	 from	 Bareilly,	 Agra	
and	Aligarh.	Colonial	records	partially	
register	how	these	textbooks	were	cir-
culated,	when	and	how	they	were	used	
in	schools,	whether	they	may	have	cir-
culated	more	widely,	and	 the	 reasons	
why	 they	may	have	been	replaced	as	
curricula	changed	and	the	meaning	of	
‘education’	shifted.	

As	the	work	progressed,	smaller	case	
studies	presented	a	more	differentiated	
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picture	on	female	education.	I	decided	
to	focus	on	Bareilly.	This	focus	enabled	
me	to	distil	a	narrative	from	a	non-ca-
nonical	 and	 relatively	 small	 location,	
where	 initiatives	 in	 female	 education	
by	a	small	voluntary	association	(com-
prising	 Hindus	 and	 Muslims)	 was	
significant.	Bareilly	has	a	long	history	
of	 sectarian	 conflict.	 It	 is	 against	 this	
backdrop	of	a	fractious	social	environ-
ment	 that	 the	 composite	 character	 of	
the	Rohilkhand	Literary	Society	(RLS)	
gains	 significance.	 The	 RLS	 was	 es-
tablished	as	a	voluntary	association	in	
1865.	By	1869,	when	it	began	to	print	
books	for	women,	its	membership	had	
grown	to	46.	

The	RLS’s	 initiative	and	enterprise	 in	
the	 matter	 of	 female	 education	 took	
shape	in	the	1870s,	when	they	printed	
seven	books	 for	women.	These	books	
went	 into	 multiple	 reprints	 and	 were	
priced	 cheaply;	 some	 of	 them	 were	
distributed	from	the	Government	Book	
Depot	 in	 Allahabad.	 The	 books	 vary	
greatly	 in	 content,	 idiom	 and	 format.	
Therefore,	 although	 colonial	 policy	
dictated	 to	 some	 extent	 the	 pace	 and	
the	initiative	towards	print	culture	for	
women,	 the	character	of	 the	books	 in	
circulation	was	decided	at	a	more	local	
and	immediate	level.	

The	Bareilly	books	reflect	the	compos-
ite	 character	 of	 the	 voluntary	 associ-
ation	in	an	acute	manner	-	they	draw	
upon	 Avadhi,	 Sanskrit,	 Perso-Arabic,	
English	and	Bengali	sources.	Stri shik-

sha aligns	 differently	 and	 is	 inflected	
in	distinctive	ways	within	each	source	
tradition.	 The	 multiplicity	 of	 models	
presented	 here	 is	 a	 function	 of	 the	
search	 for	 an	 appropriate	 ‘textbook’	
idiom	for	women’s	education;	it	is	also	
crucially	tied	to	the	experimental	early	
stages	of	female	schools	in	the	1870s.

By	 the	 1880s,	 educational	 initiatives	
received	 a	 severe	 setback	 in	 Bareilly,	
as	they	did	across	the	North	Western	
Provinces.	 The	 books	 have	 survived,	
and	 remind	 us	 of	 the	 print	 culture	
within	 which	 the	 first	 generation	 of	
women	readers	was	 fashioned	 in	 this	
region.	

Publications, conferences 
attended, talks relevant to 
project

‘Stri Shiksha:	 Towards	 a	 Conceptual	
History	 Paper’,	 Fourth	 TRG	 Poverty	
and	Education	in	India	Workshop,	New	
Delhi,	13	February	2015.

‘Stri Shiksha:	 Towards	 a	 Conceptual	
History’,	 Fifth	 TRG	 Poverty	 and	 Edu-
cation	 in	 India	Workshop,	New	Delhi,	
25-28	November	2015.	

I	have	drafted	my	findings	on	the	Ro-
hilkhand	Literary	Society,	Bareilly,	into	
a	journal	article,	under	review	with	the	
Indian Economic and Social History Re-
view.
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Project synopsis

My	 postdoctoral	 project	 ethno-
graphically	 explores	 how	 Employee	
Training	 Programs	 (ETPs)	 are	 de-
ployed	 by	 organized	 retail	 and	 ser-
vice	 industries	 in	 Kolkata,	 India	 as	
pedagogical	 sites	 for	 fashioning	 an	
emergent	 urban	 worker-subjectivity	
amongst	underclass	urban	youth	em-
ployees.	Since	the	collapse	of	Kolka-
ta’s	industrial	bases,	entry-level	jobs	
in	 the	 rapidly	 expanding	 organized	
retail	and	service	industries	offer	the	
best	 hopes	 for	 formal	 employment	
for	 the	city’s	under-privileged	youth	
populations.	Unlike	 the	mechanical/
cognitive	skills	required	 in	 industri-
al	 factories,	 service	 work	 in	 spaces	
such	 as	 shopping	 malls,	 high-end	
cafes	or	multi-cuisine	restaurants	to-
day	increasingly	utilize	the	workers’	
generalized	social	 skills.	What	ETPs	
strive	for	is	a	complete	re-making	of	
the	 worker-subjectivity	 by	 inculcat-
ing	the	ideals	and	practices	of	global	
consumerism	 that	 the	 workers	 are	
then	expected	to	convey	to	customers	
in	 service	 spaces.	 Simultaneously,	
ETPs	 seek	 to	 erase	 the	 visible	 trac-
es	 of	 the	 workers’	 socio-economic	
vulnerabilities	from	their	bodies,	de-
portments,	speech	patterns	or	forms	
of	social	interaction.	

Drawing	on	ethnographic	research	in	
three	organized	retail	 institutions	in	
Kolkata,	 I	 suggest	 that	 the	 consum-
er	citizenship	norms	emphasized	by	

ETPs	generate	unanticipated	frictions	
between	the	social	realities	of	urban	
youth	labour	and	aspirations	for	con-
sumerism.	 For	 workers,	 low	 wages,	
diminishing	 employment	 securities	
or	exhausting	working	conditions	rub	
uneasily	against	the	‘dream-world’	of	
commodities	and	images	of	the	capi-
talist	good-life	that	ETPs	teach	them	
to	aspire	for.	This	abiding	tension	of-
fers	me	a	productive	lens	to	read	the	
uneven	 assimilation	 of	 underclass	
youth	 populations	 in	 India	 within	
networks	 of	 global	 consumerism.	
My	research	investigates	how	corpo-
rate	institutions	like	ETPs	mobilize	a	
disciplined	 post-industrial	 labour	 by	
modulating	 subjective	 desires	 and	
fantasies	 for	 consumerist	 life-styles	
amongst	 India’s	 urban	 poor.	 Moreo-
ver,	 I	 ask	 what	 kinds	 of	 urban	 sub-
jectivities	are	being	produced	at	the	
fault-lines	 between	 pervasive	 global	
consumerist	 cultures	 and	 persistent	
post-colonial	 conditions	 of	 social	 in-
equalities	 in	 contemporary	 Indian	
cities.	

Work done in report year
 
I	 began	 the	 postdoctoral	 fellowship	
with	the	TRG	in	September	2014.	The	
following	is	a	report	of	the	work	done	
from	January	–	December	2015.	

January - February 2015
Drawing	 up	 of	 Research	 Plan	 for	
2015:	During	this	period,	I	was	based	

3

Transforming Work: Training Programs and Retail 
Worker-Identity in Contemporary Kolkata

Saikat Maitra, Postdoctoral Fellow
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in	 CeMIS,	 Göttingen.	 I	 was	 mainly	
concerned	 with	 editing	 and	 prepar-
ing	two	articles	(one	co-authored)	for	
submission.	 Along	 with	 this	 I	 was	
preparing	a	plan	of	 research	 for	my	
upcoming	fieldwork	in	India	in	2015.	
I	also	presented	my	project	proposal	
and	 initial	 research	 findings	 at	 the	
TRG	workshop	in	New	Delhi	 in	Feb-
ruary.	

March – May 2015
I	did	extensive	fieldwork	during	this	
period	 on	 ETPs	 connected	 with	 the	
retail	 and	 service	 industries	 in	 Kol-
kata.	Apart	from	participant	observa-
tion	of	several	ETP	sessions	in	detail	
and	collating	teaching	materials	used	
for	the	ETPs,	I	also	interviewed	nine	
female	and	six	male	student	partici-
pants	 in	ETPs.	 In	addition	 I	had	 the	
opportunity	 to	 conduct	 semi-struc-
tured	 interviews	 with	 five	 training	
managers	 who	 were	 in	 charging	 of	
conducting	ETP	sessions.	

June – December 2015
I	 was	 based	 in	 CeMIS,	 Göttingen	
and	utilized	this	period	to	prepare	to	
complete	 the	 final	 revisions	 for	 my	
upcoming	publications.	In	addition	I	
also	 had	 the	 opportunity	 to	 present	
my	TRG	project	at	several	venues,	in-
cluding	at	the	TRG	workshop	held	in	
New	Delhi	 in	November	2015.	 I	will	
now	highlight	some	of	the	key	publi-
cations	and	presentations	that	I	was	
involved	with	during	this	period.	

New	 Research:	 Since	 March	 2015,	
I	 have	 initiated	a	new	 research	pro-
ject	 on	 the	 proliferation	 of	 training	
institutes	 ranging	 from	 Film	 and	
Television	 Acting	 Schools,	 Modeling	
Academies,	Air	Hostess	Training	 In-
stitutions	 that	 impart	 professional	
grooming	and	acting	skills	to	mostly	
young	 women	 entering	 the	 leisure	
and	entertainment	 industry	 in	Kolk-
ata.	From	interviews	conducted	from	
March	to	May	2015,	I	came	to	know	
that	 many	 of	 the	 female	 students	
come	 to	 these	 institutes	 for	 short-
term	 courses	 (ranging	 from	 3	 –	 6	
months)	hoping	 to	find	employment	
in	 television	serials,	 anchors	 for	 tel-
evision	 programs,	 low	 to	 medium	
budget	modeling	assignments	or	em-
ployment	 in	the	retail	and	hospitali-
ty	sectors.	Often	coming	 from	small	
towns	and	rural	regions	of	West	Ben-
gal,	these	students	are	given	a	variety	
of	training	ranging	from	voice	modu-
lation,	 soft-skill	 training	 regarding	
physical	appearances,	fashion	trends	
and	acting	skills	to	prepare	them	for	
finding	 a	 foothold	 in	 the	 city’s	 ex-
panding	 entertainment	 industries.	
Through	 life-history	 interviews,	 I	
intend	to	use	this	research	to	reflect	
upon	how	conditions	of	post-industri-
al	work	is	creating	a	specific	kind	of	
gendered	 and	 precarious	 labor-force	
for	certain	niche	employment.

»
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Publications, conferences 
attended, talks relevant 
to project

Publications:

Maitra,	 Saikat.	 ‘”Tapping	 into	
the		 ‘Standing-Reserve”:	 A	 Com-
parative	 Analysis	 of	 Workers’	
Training	 Programs	 in	 Kolkata	
and	 Toronto’	 (Co-	authored	 with	
Dr	 Srabani	 Maitra)	 in	 Studies in 
Continuing Education	 2015,	 DOI:	
10.1080/0158037X.2015.1043988.

Maitra,	 Saikat	 (Forthcoming).	 ‘The	
Labor	 of	 Self-Making:	 Youth	 Service	
Workers	and	Post-Socialist	Urban	De-
velopment	 in	Kolkata’	 in	Media and 
Utopia Ed.	 Anupama	 Rao	 &	 Arvind	
Rajagopal.	Routledge,	India,	2015.

Maitra,	 Saikat	 &	 Srabani	 Maitra.	
‘South	Asian	Immigrants	and	the	Ra-
cial	Politics	 of	 the	Canadian	Nation:	
A	 History	 of	 the	 Contemporary	 Mo-
ment’	in	At the Cross-roads of Culture 
and Literature (Ed.	Suchorita	Chatto-
padhyay	&	Debashree	Dattaray.)	Pri-
mus	Books,	Delhi:	2015.

Finally,	 I	 have	 submitted	 for	 review	
an	essay	‘The	Caste	Complaint:	New	
labor	 for	 New	 Town?’	 to	 the	 journal	
American Anthropologist.	

Conferences and talks:

‘Transforming	 Work:	 Training	 Pro-
grams	and	Retail	Worker-Identity	 in	
Contemporary	 Kolkata’,	 Fourth	 TRG	
Poverty and Education in India Work-
shop,	New	Delhi,	13	February	2015.	

Co-organizer	of	a	double	panel	on	The 
Refrain of Crisis: Method, Space and 
Lives in Contemporary China and In-
dia	 for	 the	114th	Annual	meeting	of	
the	American	Anthropological	Asso-
ciation	(AAA),	Denver,	18-22	Novem-
ber	2015.

‘Transforming	 Work.	 Training	 Pro-
grams	and	Retail	Worker-Identity	 in	
Contemporary	 Kolkata’,	 Fifth	 TRG	
Poverty and Education in India	Work-
shop,	 New	 Delhi,	 25-28	 November	
2015.	

‘Politics	as	Nostalgia	or	Death	of	the	
Properly	Political?	–	Re-framing	Stu-
dent	 Politics	 in	 Contemporary	 Kolk-
ata’	 presented	 in	 CeMIS	 Workshop,	
Marginality and the Politics of Media-
tion	 organized	 by	 Dr.	 Devika	 Bordia	
and	Dr.	Uday	Chandra,	3-4	July	2015.

‘The	Caste	Complaint:	Dispossession,	
Labor,	and	the	Rearticulation	of	Caste	
in	Rajarhat’	presented	in	a	workshop	
on	New Theorizations of Caste Identi-
ties in India	at	CeMIS,	10	July	2015.	
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Project synopsis

My	study	examines	the	guiding	ide-
as	of	pedagogy	in	Indian	policy	texts	
that	have	been	adopted	by	the	central	
government	 as	 part	 of	 strategies	 to	
reform	the	provision	of	education	for	
the	poor.	The	child-centred	approach	
characterizes	 these	 pedagogical	 re-
forms	of	the	last	two	decades,	and	is	
manifested	in	terms	including	'child	
centered	 education’,	 'child	 friendly',	
and	 'activity	 based	 learning'.	 This	
study	 traces	 their	 origins	 and	 inter-
pretation	as	social-scientific	theories	
in	 order	 to	 evaluate	 their	 influence	
on	 the	 conceptualisation	 of	 teach-
ers'	work.	It	also	examines	what	the	
emergence	 of	 these	 guiding	 ideas	
means	 for	 teaching	 expertise,	 given	
a	philosophical	understanding	of	the	
nature	 and	 role	 of	 teachers'	 profes-
sional	judgments.	

4

Child-Centred Approaches and Teachers’ Work.  
Studying Contemporary Pedagogical Reforms in India

Mili, Post-Doctoral Fellow

Work done in report year 

In	this	first	half	of	the	postdoc,	I	have	
worked	 on	 developing	 a	 conceptual	
framework	 for	 the	 study	 using	 the	
relevant	literature	in	philosophy	and	
education,	besides	teacher	education	
blueprints	 in	 comparative	 contexts	
(e.g.	England).	This	sets	the	stage	for	
analysing	policy	documents	 on	ped-
agogy	and	teachers'	education	--	the	
main	focus	of	the	study.	

I	 have	 also	 studied	 ideas	 related	 to	
science	and	scientism	in	pedagogy	in	
the	philosophical	 literature.	Leading	
from	this,	I	have	begun	to	explore	the	
generative	context	of	ideas	surround-
ing	 teaching	 techniques,	 teachers'	
practical	 knowledge,	 and	 the	 place	
of	 ethics	 therein.	 I	 aim	 to	 link	 this	
context	 to	 the	 interpretations	 of	 the	
terms	 found	 in	 Indian	 policy	 docu-
ments	 (e.g.	 child-centred	 education,	
progressive	education,	activity	based	
learning)	and	in	the	education	litera-
ture	and	in	philosophy.

I	have	begun	to	use	this	framework	to	
analyse	 policy	 documents,	 focusing	
on	discussions	of	 effective	 teaching,	
teaching	 methods,	 classroom	 activi-
ties,	 and	 learning	materials	 therein.	
These	include	central	and	state	gov-
ernments	 blueprints	 for	 teachers	 to	
use	 in	planning	and	conducting	 les-

»
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sons	(usually	a	series	of	instrumental	
steps	 to	 achieve	a	 set	 of	 goals),	 and	
guidelines	 for	 teacher	 recruitment	
and	education-related	policies.	

The	 themes	 the	 analysis	 is	 taking	
forward	 include	a)	 the	nature	of	 so-
cio-scientific	 thought	 illustrated	 in	
these	 documents;	 b)	 illustrations	 of	
differentiation	and	relations	between	
techniques	for	teaching	and	the	em-
phasis	on	practical	engagement	and	
practical	 knowledge	 for	 teaching;	 c)	
an	 emergent	 dominant	 view	 of	 pro-
fessional	knowledge	for	teaching.

I	have	been	on	maternity	leave	since	
July	2015.

Workshops attended

London	 Expertise	 Group	 (supported	
by	 the	 Philosophy	 of	 Education	 So-
ciety	of	Great	Britain),	various	meet-
ings,	London.

Knowledge,	 Mind	 and	 Understand-
ing:	 Aspects	 of	 Contemporary	 Edu-
cational	Practice	in	Critical	Perspec-
tive,	IOE-UCL,	10	May	2015,	London.
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5

Gender, Education, and Inequality in Colonial India

Jana Tschurenev, Postdoctoral Fellow and Coordinator of the Collabo-
rative Project – Key Moments of Educational Policy towards the Poor

Project synopsis

My	 postdoctoral	 project	 contrib-
utes	 to	 the	 TRG’s	 collaborative	 re-
search	 on	 “Key	 Moments	 of	 Edu-
cational	 Policy	 towards	 the	 Poor.”	
It	 focuses	 on	 changing	 educational	
regimes	 in	 regard	 to	 gender	 rela-
tions,	 from	 the	 1820s	 to	 the	 1930s.	
The	core	issue	is	women’s	agency	in	
education.	How	does	the	field	of	edu-
cation	change,	when	women	emerge	
as	educational	activists,	experts,	and	
policy-makers?	How	does	 that	affect	
processes	 and	 structures	 of	 educa-
tional	 decision-making?	 The	 other	
aspect	of	this	is	to	look	at	women	as	
teachers	–	from	kindergarten	to	high-
er	education.	Changes	in	educational	
provision	and	control,	the	project	as-
sumes,	 are	 entangled	 with	 changes	
in	the	order	of	gender,	sexuality,	and	
reproduction.

Each	chapter	of	the	envisioned	book	
monograph	 explores	 the	 emergence	
of	a	new	constellation	of	educational	
ideas	 and	 institutions	 for	 girls	 and	
women,	from	the	1820s	to	the	1940s,	
on	 regional	 levels	 (Bengal,	 Mahar-
ashtra),	 as	 well	 as	 in	 the	 emerging	
domain	 of	 nationalist	 educational	
politics	and	policies.	Five	case	stud-
ies	have	been	selected	for	analysis:	

1	 The	 debates	 about	 ‘native	 female	
education’	 in	 the	1820s	 in	Bengal,	
and	the	work	of	missionary	women;

2	 Women’s	 education	 and	 the	 low-
caste	 movement	 in	 Maharashtra,	
1850s-1880s;

3	 Competing	 projects	 of	 high-caste	
Hindu	 widows’	 education	 and	
their	 implications	 for	 the	 emer-
gence	 of	 professional	 ‘care-work’	
(1880s-1890s);

4	 Campaigns	 of	 national	 women’s	
organisations	 for	 the	 inclusion	 of	
girls	 into	 compulsory	primary	ed-
ucation	 schemes,	 and	 the	 start	 of	
literacy	campaigns	for	adult	wom-
en	(1920s-1930s);

5	 Developments	 in	 Early	 Childhood	
Care	 and	 Education,	 connected	
with	 women’s	 organisations	 ‘wel-
fare’	 work	 towards	 laboring	 and	
rural	women	(1930s-1940s).

The	project	 looks	 at	 gender	 and	 ed-
ucation	 from	 an	 intersectionality	
perspective.	 It	 analyses	 the	 gender	
politics	 of	 educational	 projects	 and	
debates	 in	 relation	 to	 other	 power	
relations,	 along	 the	 lines	 of	 caste,	
class,	 and	 colonialism/imperialism.	

»
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Moreover,	 it	 will	 take	 into	 account	
questions	of	changing	notions	of	life-	
cycles,	 and	 debates	 about	 girlhood	
and	widowhood	as	crucial	to	the	de-
velopment	of	‘female	education’.

Looking	 at	 gender	 and	 education	 in	
this	 way	 can	 contribute	 to	 a	 better	
understanding	 of	 educational	 policy	
towards	 the	poor	 in	a	double	 sense:	
on	 the	 one	 hand,	 it	 relates	 poverty	
and	deprivation	to	complex	matrix	of	
difference	and	subordination	in	soci-
ety	and	analyses	the	gendered	nature	
of	 some	 policies	 towards	 ‘the	 poor’.	
On	the	other	hand,	an	intersectional-
ity	perspective	on	–	in	a	broad	sense	
–	feminist	politics	of	education	would	
explore	 the	effects	of	 those	 for	girls	
and	 women	 disprivileged	 in	 terms	
of	 caste	and	class.	Such	an	analysis	
could	 thus	work	as	a	 critical	 contri-
bution	to	social	histories	of	education	
of	 ‘the	poor’,	as	well	as	a	corrective	
to	 history	 of	 women’s	 education	
which	disregards	differences	among	
women,	 and	 the	potentially	harmful	
effects	of	an	elitist	feminist	politics.

Work done in report year 

Since	 November	 2014,	 I	 have	 pre-
pared	 a	 revised	 outline	 of	 my	 book	
project	 on	 “Gender,	 Inequality,	 and	

Education”,	and	started	the	collection	
of	archival	material	in	the	Staatsbib-
liothek	Berlin	(February	and	August	
2015),	the	British	Library	in	London	
(July	2015),	and	the	Nehru	Memorial	
Archives	and	Library,	Delhi	(October/
November	2015).	

On	 27	 May	 2015,	 I	 organised	 a	 lec-
ture	with	Manish	 Jain,	Delhi,	 at	Ce-
MIS	in	Göttingen,	on	‘Character,	Cit-
izenship	and	Civics	 in	Late	Colonial	
India	(1918-1947)’.	Moreover,	I	partic-
ipated	in	the	discussions	of	the	work-
ing	 group	 “Critical	 Caste	 Studies”,	
initiated	by	Gajendran	Ayyathurai	at	
CeMIS.	 Together	 with	 Alva	 Bonaker	
and	Arun	Kumar,	I	am	currently	pre-
paring	the	international	and	interdis-
ciplinary	workshop	Young South Asia 
Scholars Meet: Transformations of the 
Political,	Göttingen,	2016.	

Publications, conferences 
attended, talks relevant 
to project

Publications:

Conference	Report,	with	Jane	Franc-
es	 Lobnibe:	 Winter	 Academy	 and	
Conference	Inequality, Education and 
Social Power, Berlin,	17-25	November	
2014,	in:	H-Soz-Kult	3	April	2015.
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Conferences, workshops and talks:

‘Gender,	 Inequality	 and	 Education’	
(with	Preeti,	and	Malini	Ghose),	Inau-
guration	of	 the	Branch	Office	of	 the	
Max	 Weber	 Foundation,	 New	 Delhi,	
14	February	2015.

‘Between	 patriarchy,	 imperialism,	
and	 women's	 empowerment:	 Wom-
en	 and	 education	 in	 colonial	 India	
(1820s-1880s)’,	 at	 the	 Conference	
Gender and Empire, Exploring Com-
parative Perspectives and Intersection-
al Approaches,	 Cologne,	 23-26	 Sep-
tember	2015.

‘Missionaries,	 caste,	 and	 the	 idea	of	
universal	 education	 in	 19th	 century	
India’,	 Workshop	 Critical Caste Stud-
ies,	CeMIS,	Göttingen,	10	July	2015.

Public	 Lecture:	 ‘Imperial	 Experi-
ments	in	Education.	The	Beginnings	
of	 Monitorial	 Schooling	 in	 India,	
1789-1835',	 School	 of	 Education,	
Ambedkar	 University,	 Delhi.	 4	 No-
vember	2015.	

Public	 Lecture:	 ‘Popular	 Education	
and	 Imperial	 Civilising	 Mission	 in	
the	19th	century	India’,	Zakir	Husain	
Centre	 for	Educational	Studies,	 JNU,	
Delhi,	18	November	2015.

Introduction	to	‘Key	Moments	of	Edu-
cational	Policy	for	the	Poor’	and	Pres-
entation	on	 ‘Gender,	 Inequality,	 and	
Education’,	Fifth	TRG	Poverty and Ed-
ucation in India	Workshop,	New	Del-
hi,	25-28	November	2015.

Public	Lecture:	‘Geschlechterverhält-
nisse	im	modernen	Indien‘,	as	part	of	
the	 program	 “Indische	 Kulturtage”,	
Göttingen,	9	December	2015.
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Project synopsis

This	 PhD	 research	 focuses	 on	 the	
Indian	 Mid-Day	 Meal	 Scheme	 –	 the	
largest	 school	 feeding	 programme	
in	the	world.	Under	the	official	term	
‘National	 Programme	 of	 Nutrition-
al	 Support	 to	 Primary	 Education’,	
the	 Mid-Day	 Meal	 Scheme	 (MDMS),	
as	 it	 is	 commonly	 referred	 to,	 was	
launched	in	1995	with	the	objectives	
to	enhance	enrolment,	retention	and	
attendance	in	schools	while	simulta-
neously	 improving	nutritional	 levels	
among	 children	 and	 encouraging	
social	change	 in	classrooms	and	be-
yond.	Since	2001	students	of	all	Indi-
an	public	and	aided	primary	schools	
(later	 also	 upper	 primary	 schools)	
have	to	be	provided	with	a	hot-cooked	
meal.	

In	 a	qualitative	 case	 study	based	 in	
Delhi,	I	am	tracing	the	question	“How	
do	 parents,	 teachers,	 students	 and	
local	 communities	 understand	 the	
MDMS,	 and	 to	what	 extend	 do	 they	
exert	control	over	its	effects?".	To	ap-
proach	 this	question	 I	 analyse	what	
means	 are	 available	 for	 them	 to	 do	
this,	and	how	their	understandings	of	
the	scheme	and	definition	of	its	ben-
efits	differ	from	those	of	policy	mak-
ers	 and	 higher-level	 officials.	 I	 aim	
to	 examine	 how	 this	 governmental	
welfare	programme	is	seen	by	those	
who	are	meant	to	benefit	from	it,	how	

they	define	 its	 benefits	 and	 to	what	
extent	they	shape	the	scheme	and	its	
outcomes	themselves.	Furthermore,	I	
am	analysing	in	what	role	these	peo-
ple	see	themselves	in	relation	to	the	
scheme	and	what	that	reveals	about	
their	 relation	 towards	 each	 other	 as	
well	 as	 about	 their	 notion	 of	 “the	
state”	and	how	they	relate	to	it.	

The	 case	 study	 focuses	 on	 children	
from	 very	 poor	 migrant	 families	
(most	of	 them	being	Pamariya	Mus-
lim	families	from	Bihar	and	low	caste	
Hindus	 from	 Rajasthan)	 who	 live	 in	
two	 adjacent	 slums,	 night	 shelter	
homes	(‘Renbasseras’),	under	the	fly-
over	or	on	the	streets	in	South	Delhi.	
I	conduct	participant	observation	and	
semi-structured	 interviews	 in	 their	
homes,	 at	 an	 education	 NGO	 that	
works	 with	 them,	 at	 the	 two	 MCD	
schools	into	which	many	of	the	chil-
dren	have	been	enrolled,	as	well	as	at	
the	NGO	that	cooks	the	food	for	these	
schools.

Work done in report year

I	have	spent	half	of	this	year	in	Göt-
tingen,	where	I	focused	on	my	litera-
ture	analysis.	In	order	to	sharpen	the	
conceptual	and	methodological	focus	
of	 my	 project,	 I	 critically	 engaged	
with	literature	on	the	state,	bio-poli-
tics	and	state-society	relations	which	

6

More than Food for Schools?  
Local Perceptions in Defining and Shaping the Benefits 

of the Mid-Day Meal Scheme in Delhi

Alva Bonaker, PhD Scholar



25

Project Reports 2015

I	summarised	and	related	to	my	work	
in	 a	 literature	 review.	 In	 a	 CeMIS	
reading	 group	 format	 I	 participated	
in	discussions	on	academic	discours-
es	relevant	for	ethnographic	research	
and	 also	 attended	 colloquium	 talks	
and	workshops.	

My	fieldwork	in	Delhi	was	split	 into	
one	phase	of	two	months	(March	and	
April)	 and	 a	 second,	 long	 stretch	 of	
research	starting	 from	August	2015.	
During	 the	 first	 phase,	 besides	 at-
tending	 the	 TRG	 workshop	 and	 in-
auguration	 of	 the	 Max	Weber	 Foun-
dation	branch	office	in	Delhi	and	the	
conference	 on	 Education in Delhi: 
Marginalisation, Diversity and Schools	
at	Ambedkar	University,	Delhi,	 I	 ac-
quired	 the	 official	 research	 permis-
sion	from	the	Municipal	Cooperation	
of	 Delhi	 (MCD)	 and	 conducted	 pre-

liminary	field	research.	In	daily	visits	
to	 the	 educational	 NGO	 I	 observed	
their	activities,	their	lunch	time	and	
talked	 to	 the	 children	 (including	 re-
cording	 individual	 small	 interviews	
in	order	to	collect	their	profiles)	and	
asked	 them	 some	 school-	 and	 food-	
related	 questions.	 This	 was	 also	 a	
good	 exercise	 to	 test	 my	 questions	
and	see	how	the	children	react	to	the	
recording.	

Since	 mid-August	 2015	 I	 have	 been	
visiting	 the	 two	 selected	 schools	
three	 times	 a	 week	 including	 the	
NGO	on	three	afternoons	where	I	con-
tinue	the	profiling	and	observations.	
At	 the	 schools	 I	 observe	 food-relat-
ed		 processes	 and	 talk	 to	 students,	
teachers,	principals	and	distribution	
helpers.	 I	 focus	 on	one	 class	 specif-
ically	for	a	few	days	and	talk	to	five	

School Lunch

Photo by courtesy of  
Alva Bonaker

»



26

Project Reports2015

to	ten	students	of	that	class	individ-
ually	 in	 semi-structured	 interviews	
(which	will	add	to	75	school	children	
interviews).	Overall,	with	these	inter-
views	 I	 try	 to	 understand	 what	 the	
MDMS	means	to	them	in	the	context	
of	their	school	experiences,	food	pref-
erences	and	practices	as	well	as	their	
involvement	in	food-related	work.

In	addition	to	talking	the	children,	 I	
also	 conduct	 an	 interview	 with	 the	
teacher	 of	 the	 class	 and	 the	 intern-
ship	teacher,	in	case	there	is	one,	in	
the	class.	In	these	conversations	I	am	
trying	to	find	out	in	what	terms	they	
talk	about	the	scheme,	what	they	see	
as	main	benefits	and	problems,	what	
they	know	about	the	programme	and	
what	 they	 think	 about	 it	 in	 relation	
to	 the	 government.	 Moreover,	 I	 am	
interested	 in	 whether	 and	 how	 the	
teachers	 relate	 the	 MDMS	 to	 their	
teaching	and	how	they	see	their	own	
role	in	the	process.

I	 also	 meet	 school-going	 as	 well	 as	
non-school-going	 street	 children	 of	
this	 area	 during	 different	 times	 of	
the	day	in	order	to	be	able	contextu-
alise	 the	 MDMS	 within	 the	 broader	
picture	 of	 the	 nutritional	 situation,	
schemes	and	systems	as	well	as	food	
practices	and	culture	that	shape	the	
lives	of	children	from	very	poor	back-
grounds.	 In	 the	 next	 step,	 I	 will	 in-

crease	my	contact	with	parents	from	
children	 of	 different	 socio-economic	
backgrounds	 and	 start	 conducting	
interviews	with	them	as	well.

Publications, conferences 
attended, talks relevant 
to project

‘More	 than	 Food	 for	 Schools?	 Local	
Perceptions	 in	 Defining	 and	 Shap-
ing	the	Benefits	of	the	Mid-Day	Meal	
Scheme	in	Delhi’,	at	the	inauguration	
of	the	Max	Weber	Foundation	Branch	
Office	India,	Delhi,	14	February	2015.

Conference	 attended:	 Education 
in Delhi: Marginalisation, Diversity 
and Schools at	 School	 of	 Education	
Studies,	 Ambedkar	 University	 Delhi	
(AUD),	18-20	March	2015.

‘Fieldwork	insights’,	Fifth	TRG	Pover-
ty and Education in India	Workshop,	
New	Delhi,	25-28	November	2015.
	



27

Project Reports 2015

7

What Inclusion Leaves Out: The "Life-Worlds" of Dalit Women 
in Educational Policy Making in Contemporary India

Malini Ghose, PhD Scholar

Project synopsis

My	 research	 examines	 the	 cre-
ation	 of	 narratives	 and	 discourses	
around	 contemporary	 Indian	 edu-
cational	 policies	 and	 their	 subjects	
—	 primarily	 women	 and	 girls	 from	
marginalised	 communities.	 The	 ob-
jectives	of	the	research	are	to	exam-
ine	the	historical,	political,	and	lived	
dynamics	 that	shape	—	and	compli-
cate	 —	 the	 categories,	 imperatives	
and	 assumptions	 of	 policy-making.	

By	 embedding	 policy	 debates	 and	
practices	 in	 ethnographic	 life	 his-
tories,	 I	hope	 to	 illuminate	 the	 ‘big	
picture	 data’	 generated	 by	 the	 In-
dian	 state.	 The	 research	 will	 inter-
rogate	 the	 many	 binaries	 —	 for	 ex-
ample	included/excluded,	powerful/
powerless,	 and	 structure/agency	 —	
through	which	policies	and	lives	are	
typically	examined.	

The	 take-off	 point	 of	 my	 research	
is	 the	1986	National	Education	Pol-
icy	 and	 the	 Mahila	 Samakhya	 (or	
Education	 for	 Women’s	 Equality)	
programme	 that	 was	 initiated	 by	
the	Government	of	India	in	1989	to	
operationalize	an	important	concep-
tual	shift	—	from	welfare	to	empow-
erment	 —	 in	 the	 formulation	 of	 the	
purposes	 of	 women’s	 literacy	 and	
education.	 My	 research	 is	 located	
in	 Chitrakoot	 and	 Banda	 districts	
in	Uttar	Pradesh	 (U.P.),	which	were	
amongst	the	first	districts	where	the	
Mahila	 Samakhya	 programme	 was	
launched	 and	 my	 primary	 method-
ological	 approach	 entails	 gathering	
oral	life	and	family	histories	of	Dalit	
women	who	were	part	of	education-
al	interventions	launched	by	Mahila	
Samakhya	 in	 the	 early	 1990s.	 My	
research	 also	 explores	 the	 other	
connected	 non-state	 institutions	
that	have	played	significant	roles	in	
shaping	women’s	life	trajectories.

A woman’s words.

Image by courtesy of 
Malini Ghose
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My	 research	 examines	 the	 following	
three	sets	of	questions:

1.	The	 production	 of	 new	 subjects:	
What	 meanings	 do	 women	 assign	
to	education	and	in	what	ways	has	
education	 enabled	 new	 subjectivi-
ties	to	evolve?	How	do	others	in	the	
community	 and	 in	 the	 family	 per-
ceive	educated	Dalit	women?	What	
has	education	enabled	or	foreclosed	
in	the	terms	of	life	choices	and	aspi-
rations?

2.	Relations	 to	 dominant	 discourses	
and	 institutions:	 In	 what	 ways	 do	
Dalit	 women’s	 narratives	 relate	 to	
and	 diverge	 from	 the	 prevailing	
dominant	discourses	around	educa-
tion	for	marginalised	and	excluded	
communities?	How	do	‘target	popu-
lations’	as	both	subjects	and	objects	
of	 policy,	 fashion	 discourses,	 poli-
cies	 and	 institutions	 in	 their	 own	

ways,	by	bringing	with	 them	their	
own	 expectations,	 understandings	
and	politics?	

3.	Intergenerational	 effects	 on	 chil-
dren	 and	 families:	 What	 has	 edu-
cational	access	meant	 for	 the	next	
generations	 in	 their	 families	 in	
terms	of	their	educational	opportu-
nities	and	life-chances?	

Work done in report year 

Fieldwork:	 Since	 September	 2014,	
a	 significant	 focus	 of	 my	 work	 has	
been	 conducting	 field	 research	 in	
Chitrakoot	and	Banda	Districts	(Uttar	
Pradesh).	In	the	initial	phase	of	my	re-
search	I	met	several	key	local	inform-
ants	and	women	to	begin	to	pingmap	
the	diversity	of	women’s	life	courses.	
This	 process	 revealed	 three	 broad	
pathways	 in	 terms	 of	 the	 role	 of	 ed-
ucation	in	women’s	lives:	One	group,	
comprised	women	who	were	engaged	
with	(or	had	recently	stopped)	agricul-
tural	and	other	wage	work;	the	second	
were	working	with	non-governmental	
organisations,	many	having	grown	out	
of	MS;	and	a	 third	group	were	wom-
en	 who	 were	 low-end	 functionaries	
of	 government	 health	 and	 education	
programmes.	

Subsequently,	 I	 have	 conducted	 in-
depth	 interviews	 with	 my	 research	
subjects	 and	 their	 family	 members.	
I	have	been	a	participant	observer	at	

Paperweight

Image by courtesy of 
Malini Ghose
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their	homes	and	places	of	work.	I	have	
also	observed	events	organized	by	lo-
cal	women’s	organisations.	In	addition	
I	have	interviewed	local	functionaries	
of	the	Mahila	Samkahya	programme,	
former	teachers	from	non-governmen-
tal	 educational	 initiatives	 related	 to	
my	research,	as	well	as	other	inform-
ants	 on	 local	 Dalit	 politics,	 develop-
ment	and	educational	issues.	

Archival	research	and	gathering	doc-
uments:	 The	 second	 aspect	 of	 my	
fieldwork	 was	 to	 gather	 reports	 and	
other	records.	I	did	this	at	the	district	
office	of	Mahila	Samakhya,	and	the	of-
fices	of	local	women’s	organisations.	I	
have	gathered	a	collection	of	copies	of	
a	 local	newspaper	produced	by	Dalit	
women	 that	 I	 propose	 to	 analyse	 in	
the	course	of	my	research.	I	have	also	
collected	policy	documents	from	vari-
ous	libraries	and	institutions	in	Delhi,	
Lucknow	and	the	U.K.	

Interviews	with	policy	experts:	I	have	
conducted	 some	 initial	 interviews	
with	 policy-makers	 working	 at	 the	
state	level	(Uttar	Pradesh),	nationally	
and	 internationally	 on	 issues	 related	
to	gender	and	education	in	Delhi,	Luc-
know	and	the	UK.	I	plan	to	continue	
the	policy-related	work	in	the	coming	
year.

Organising	field	material:	 I	have	also	
spent	some	time	organising	my	field	
material	 and	 developing	 a	 chapter	
outline.	 The	 ‘subjects’	 I	 have	 finally	

selected	are	grouped	according	to	the	
three	pathways	mentioned	above	and	
the	 chapterisation	 framework,	 I	 am	
presently	 working	 with,	 follows	 this	
structure	as	well.	 I	propose	 to	devel-
op	each	chapter	around	3	to	5	detailed	
life	histories,	which	will	then	open	up	
discussions	on	larger	macro	issues.	

Publications, conferences 
attended, talks relevant to 
project

‘Gender	 and	 education:	 Policy	 “Life-
worlds”’,	Panel	on	Key	Moments	Pro-
ject,	Inauguration	of	the	Branch	Office	
of	 the	 Max	 Weber	 Foundation,	 New	
Delhi,	14	February	2015.

‘It’s	a	complicated	story,	Didi:	Script-
ing	educational	journeys’,	Conference	
on	 Gender Relations and Rising Ine-
qualities,	 University	 of	 East	 Anglia,	
6-8	July	2015.

‘What	Exclusion	Leaves	Out.	The	“Life-
Worlds”	of	Educational	Policy	Making	
in	Contemporary	India’,	Fifth	TRG	Pov-
erty and Education in India	Workshop,	
New	Delhi,	25-28	November	2015.

A room of one's own

Image by courtesy of  
Malini Ghose
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8

Recasting the Self: Missionaries and the Education of 
the Poor in Kerala, 1854-1956

Divya Kannan, PhD Scholar

spread	 public	 debates	 to	 influence	
provision	of	education.	On	the	contra-
ry,	given	the	widespread	existence	of	
poverty	 and	 deprivation	 among	 the	
Pulayas,	 educational	 progress	 has	
been	slow.	They	were	not	allowed	ac-
cess	to	government	schools	until	the	
early	decades	of	the	twentieth	centu-
ry	 and	 state	 apathy	 combined	 with	
feudal	 forces	have	 laid	down	 far	 too	
many	obstacles	for	them.	This	study	
will	seek	to	understand	these	differ-
ent	 histories	 to	 understand	 debates	
on	society	and	education.	It	will	also	
explore	the	history	of	education	and	
its	intersections	with	class,	race	and	
gender	in	the	colonial	period.

This	 study	 seeks	 to	 make	 use	 of	
the	 archives	 of	 missionary	 societies	
which	 worked	 in	 the	 field	 of	 Kerala	
since	 the	 19th	 century.	 Their	 writ-
ings	 provide	 varied	 details	 about	
the	 everyday	 lives	 of	 their	 labour-
ing	 class	 converts.	 Linking	 this	 to	
questions	 of	 identity,	 community	
consciousness	 and	 emergent	 social	
reform,	 the	 study	 shall	 locate	 mis-
sionary	 education	 and	 its	 implica-
tions	 in	 the	 region’s	 socio-political	
history.	 Pedagogical	 techniques,	 dif-
ferentiated	curriculum	for	males	and	
females	and	the	impact	of	schooling	
on	 the	 communities	 shall	 be	 dis-
cussed.	 Missionary	 education	 shall	
be	problematised	to	link	it	to	the	wid-
er	framework	of	imperial	politics.	

Project synopsis 

This	 research	 is	 intended	 at	 writ-
ing	 a	 history	 of	 education	 of	 the	 la-
bouring	poor	 in	 late	nineteenth	and	
twentieth	 century	 Kerala.	 It	 seeks	
to	understand	the	various	notions	of	
labour	and	poverty	that	were	sought	
to	be	imparted	through	education	to	
the	 so-called	 lower	 and	untouchable	
castes	 in	 the	 region.	 However,	 the	
study	 looks	 beyond	 the	 formal	 defi-
nition	 of	 schooling	 and	 takes	 into	
account	the	larger	socio-political	pro-
cesses	 that	 went	 into	 the	 education	
of	 the	 poor.	 It	 will	 analyse	 various	
sources	of	those	involved	in	the	pro-
cess	such	as	Protestant	missionaries,	
social	 reformers,	 political	 organisa-
tions	and	other	state	actors.

The	 objective	 is	 also	 to	 look	 at	 var-
ying	 notions	 of	 poverty	 perpetuated	
through	education	by	both	state	and	
non-state	 actors.	 Textbooks,	 agricul-
tural	 and	 industrial	 education	 and	
technical	education	have	been	some	
of	 the	 avenues	 through	 which	 chil-
dren	of	lower	castes	were	brought	face	
to	face	with	changing	societal	notions	
and	 power	 structures.	 The	 Ezhavas	
(currently	 listed	 as	 Other	 Backward	
Classes)	 unlike	 the	 Pulayas	 (former	
untouchable	 castes)	 have	 had	 a	 dif-
ferent	 trajectory	 vis-a-vis	 education.	
They	 have	 been	 involved	 in	 various	
social	 reform	 movements	 and	 edu-
cated	sections	have	engaged	in	wide-
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Work done in report year

I	am	in	the	final	stages	of	completing	
my	project	and	organising	it	around	
core	themes	relevant	for	the	study.

Publications, conferences 
attended, talks relevant 
to project

Publications:

Kannan,	 Divya,	 'Educating	 Poor	
Girls:	The	London	Missionary	Society	
in	19th	Century	South	India',	Special	
Issue:	 Religion	 and	 Poverty-	 Global 
Humanities: Studies in Histories, Cul-
tures and Societies,	Vol.	2,	July	2015,	
pp.	52-70.

Kannan,	 Divya,	 report	 on	 workshop	
at	 the	 Inauguration	 of	 the	 Branch	
Office	of	the	Max	Weber	Foundation,	
New	Delhi,	held	at	the	India	Interna-
tional	Centre	in	New	Delhi,	14	Febru-
ary	2015,	German Historical Institute 
London Bulletin,	 Vol.	 37,	 No.	 2,	 No-
vember	2015,	pp.	116-21.

Conferences and Workshops:

PhD	Project	presentation	at	the	inau-
guration	of	 the	Branch	Office	of	 the	
Max	 Weber	 Foundation,	 New	 Delhi,	
14	February	2015.

'Schools,	 Society	 and	 Slavery	 in	
Nineteenth	 Century	 South	 Travan-
core:	 The	 Female	 Boarding	 Schools	
of	 the	 London	 Missionary	 Society',	
as	part	of	the	TRG	Panel	on	‘Growing	
up	inside	and	outside	of	Classrooms:	
Schooling	and	 the	Poor	Child	 in	Co-
lonial	 India’,	 Society	 for	 the	History	
of	 Children	 and	 Youth	 Conference,	
Vancouver,	Canada,	24-26	June	2015.

'Education	for	All?	The	State	and	the	
Poor	in	Colonial	Kerala',	Educational	
Reforms	 as	 Topic	 of	 the	 History	 of	
Education,	Conference	of	the	Section	
of	Historical	Educational	Research	of	
the	 German	 Educational	 Research	
Association	(GERA),	University	of	Vi-
enna,	17-19	September	2015.

'”Saving	 Our	 Sisters”:	 Female	 edu-
cation	 and	 the	 London	 Missionary	
Society	in	Nineteenth	Century	South	
India',	Conference	on	Gender and Em-
pire: Exploring Comparative Perspec-
tives and Intersectional Approaches,	
University	of	Cologne,	23-26	Septem-
ber	2015.

‘Recasting	the	Self:	Missionaries	and	
the	Education	of	 the	Poor	 in	Kerala,	
1854-1956’,	 Fifth	 TRG	 Poverty and 
Education in India	 Workshop,	 New	
Delhi,	25-28	November	2015.
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Project synopsis

Discourses	 of	 New	 Public	 Manage-
ment	 (NPM)	 that	 arose	 through	 the	
late	 1970s	 in	 the	 United	 States	 of	
America	 (USA)	and	 the	United	King-
dom	(UK)	led	to	a	series	of	concerted	
reforms	in	education.	This	led	to	new	
forms	 of	 partnerships	 between	 the	
State	and	the	private	sector.	Principles	
of	 public	 management	 emphasising	
performance	 and	 outcomes	 popular	
in	the	corporate	industrial	sector	were	
imported	as	alleviatory	measures	into	
the	public	school	system.	These	new	
modes	 of	 reform	 drawing	 from	 the	
private	 sector	 significantly	 altered	
structures	 of	 school	 management,	
school	 processes	 and	 most	 notably	
teachers’	work	as	the	school	came	to	
be	 imagined	as	an	 important	unit	 in	
preparing	students	for	labour	markets	
in	a	competitive	global	economy.	

Private	actors	have	 facilitated	 techni-
cal	 and	 managerial	 changes	 within	
schools	 through	 alternative	 certifica-
tion	 programmes	 and	 use	 of	 techno-
logical	 aids	 in	 the	 classroom.	 They	
have	also	actively	been	pushing	their	
reform	agenda	in	national	and	global	
educational	 policy	 forums	 through	
the	backing	of	important	political	and	
corporate	financial	networks.	Increas-
ingly,	 these	 typologies	 of	 reform	 are	
being	 imported	 into	 later	 developing	
countries,	including	India,	as	effective	
measures	of	 repairing	an	 increasing-

ly	 maligned	 public	 school	 system.	
The	modes	 through	which	 these	dis-
courses	of	reform	are	interfacing	with	
educational	reforms	in	the	context	of	
a	 postcolonial	 country	 such	 as	 India	
present	a	complex	picture	today.	

The	focus	of	this	research	study	is	to	
examine	 global	 discourses	 of	 public	
management	 reform	 advocated	 by	 a	
range	of	private	actors	and	 the	com-
plex	 nature	 of	 its	 interface	 with	 the	
heterogeneous	 government	 school-
ing	 system	 in	 India.	 The	 consequent	
changes	that	these	reforms	impose	on	
the	school	will	be	examined	 through	
the	lens	of	Public-Private	Partnerships	
(PPPs)	that	are	one	of	the	key	modes	
through	 which	 markets	 are	 entering	
elementary	education	in	the	country.	
Teacher	 training	programmes	are	an	
emerging	form	of	PPPs	that	are	seen	
as	 central	 towards	 improving	 school	
outcomes.	Apart	from	a	survey	of	the	
range	 and	nature	 of	 teacher	 training	
PPPs,	 the	 study	 will	 examine	 the	
‘Teach	 for	 India’	 (TFI)	 intervention,	
one	 significant	 PPP	 in	 teacher	 train-
ing	that	seeks	to	address	educational	
inequity	in	teaching-learning	transac-
tions	in	the	classroom.

Work done in report year

Following	 from	 the	 fieldwork	 initi-
ated	 last	 year	 which	 involved	 some	
observations	 at	 a	 municipal	 school	

9

Marketisation, Managerialism and School Reforms:  
A Study of Public Private Partnerships in Elementary 

Education in Delhi

Vidya K .S ., PhD Scholar
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site	 where	 the	 intervention	 ‘Teach	
for	India’	(TFI)	is	working,	this	year	I	
focused	on	conducting	in-depth	inter-
views	with	TFI	Fellows,	TFI	Program	
Managers,	TFI	Alumni	and	some	gov-
ernment	school	teachers.

Considering	the	difficult	nature	of	ac-
cessing	 and	 studying	 Public-Private	
Partnerships	within	schools,	in-depth	
interviews	 with	 various	 participants	
and	stakeholders	associated	with	the	
TFI	intervention	as	well	as	the	govern-
ment	were	seen	as	one	mode	of	entry	
into	 understanding	 these	 contested	
school	 sites	 where	 new	 forms	 of	 en-
gagement	with	various	private	actors	
is	being	forged.	

A	detailed	interview	schedule	was	de-
veloped	focusing	on	a	range	of	themes	
such	as	socio-educ	ational		background	
of	 the	 TFI	 Fellows,	 	organisational	
training	 practices,	 organisational	
support	 structures,	 curriculum	 and	
transaction	within	classrooms	and	in-
teraction	with	the	government	school	
staff,	 community	 and	 children.	 This	
interview	schedule	provided	a	frame-
work	for	interviewing	TFI	Fellows	in	a	
focused	manner.	During	the	course	of	
the	 interviews,	where	new	questions	
and	ideas	emerged	–	these	were	then	
suitably	 incorporated	 and	 integrated	
within	the	interview	schedule.	

Interview	 schedules	 with	 certain	
common	 overarching	 themes	 were	
developed	for	different	groups	whom	
I	 sought	 to	 interview.	 These	 groups	
included	TFI	Program	Managers,	TFI	
Senior	Management	Heads,	TFI	Alum-
ni,	government	school	principals	and	
government	school	teachers.	
Close	 to	35	detailed	 interviews	were	
conducted	over	the	past	year.	The	fo-
cus	of	the	study	at	present	is	to	tran-
scribe	 these	 interviews	 and	 use	 an	
extensive	 coding	process	 to	 separate	
overarching	 themes	 and	 sub-themes	
in	order	to	conceptualise	frames	of	de-
scription	and	analysis	suitable	to	for-
mulate	 chapters	 on	 the	 programme,	
its	participants	and	its	nature	of	work	
within	the	school	education	landscape	
in	Delhi.	

Publications, conferences 
attended, talks relevant to 
project

'Marketisation,	 Managerialism	 and	
School	 Reforms:	 A	 Study	 of	 Public	
Private	 Partnerships	 in	 Elementary	
Education	 in	Delhi',	Fourth	TRG	Pov-
erty and Education in India	Workshop,	
New	Delhi,	13	February	2015.

'”Teach	 for	 India”:	 New	 Models	 of	
Educational	 Reform’,	 Fifth	 TRG	 Pov-
erty and Education in India	Workshop,	
New	Delhi,	25-28	November	2015.	
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Project synopsis

My	 thesis	 is	 about	 the	 poor	 and	
their	 education	 in	 colonial	 India.	 It	
enquires	into	the	nature	of	education	
which	was	imparted	to	‘educate’	poor	
children,	 who	 were	 deemed	 unfit	
for	 book-centred,	 “proper”	 school-
ing,	 in	 didactic	 institutions	 such	 as	
industrial,	 reformatory	 and	 factory	
schools,	 rural	 schools,	 orphanages,	
children’s	 homes,	 workhouses,	 and	
railway	 workshops	 set	 up	 by	 Chris-
tian	missionaries,	‘natives’,	and	colo-
nial	masters.	The	thesis	also	analyses	
facets	 of	 failure	 and	 success	 of	 the	
stated	objectives	of	these	institutions	
which	was	to	produce	a	modern,	dis-
ciplined,	and	semi-skilled	work	force	
out	of	what	was	 regarded	as	an	un-
ruly,	indolent	class	of	low	castes	and	
untouchables,	 artisans	 and	 workers,	
peasants,	beggars,	vagrants,	juvenile	
offenders,	 fakirs,	 gamblers,	 thieves,	
and	criminal	tribes.	

Work done in report year

As	 this	was	 the	 third	year	of	my	D.	
Phil,	 I	 focussed	on	writing	chapters.	
My	thesis	is	divided	into	eight	chap-
ters.	In	the	report	year,	I	wrote	three	
chapters:	Ch.	1.	Occupation	as	tradi-
tion:	 childhood,	 community	 and	 the	
learning	 process;	 Ch.	 2.	 Imagining	
new	lives	and	work:	Life	in	and	after	
Industrial	School;	and	Ch.3.	Ratan	Lal	
goes	to	school:	peasant	lives	and	edu-

cational	access.	My	supervisors	have	
commented	on	all	three	chapters.	

I	 also	 engaged	 in	 further	 archival	
research.	 In	 Delhi,	 I	 worked	 at	 the	
National	 Archives	 of	 India,	 Nehru	
Memorial	 Museum	 and	 Library,	 the	
Marwari	 Library,	 and	 the	 Arya	 Sa-
maj	 Library.	 I	 also	 undertook	 sever-
al	 archival	 trips	 to	 Lucknow,	 Delhi,	

10

Primed to Labour: ‘Education’ in Industrial and  
Artisan Schools of Colonial India, 1880-1930

Arun Kumar, PhD Scholar

Punishments of 
Master Saheb, 
1920s

Source:  
Madhuri Varsh 8 Khand 1
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and	 Benares	 to	 mine	 some	 of	 the	
rare	books	possessed	by	Arya	Samaj	
libraries,	the	Nagari	Pracharani	Sab-
ha,	and	the	Marwari	Associations	in	
these	cities.
	

Publications, conferences 
attended, talks relevant 
to project

‘The	 Escape	 from	 Poverty:	 Artisans	
and	 the	 City	 Poor	 in	 the	 Lucknow	
Industrial	 School	 (1880s-1910s)’,	
International	 Conference	 Skill De-
velopment and Social Transformation 
in India,	University	of	Oxford,	12-13	
January	2015.

‘The	 Escape	 from	 Poverty:	 Lucknow	
Artisans	in	a	Global	Institution’,	Cen-
tre	 for	 South	 Asian	 Studies,	 Univer-
sity	of	Edinburgh,	15	January	2015.

‘Beyond	 Colonial	 Borders:	 Mission	
Industrial	Schools	in	Global	Perspec-
tive,	1880s-1940s’,	Institute	of	Histor-
ical	Research,	University	 of	 London,	
28	January	2015.

‘Training	 ‘Unruly	 Natives’	 into	 Pro-
ductive	 Bodies:	 Industrial	 and	 Ar-
tisanal	 Schools	 in	 Colonial	 India	
(1880s-1940s)’,	 Workshop	 on	 Learn-
ing How: Training Bodies and Produc-
ing Knowledge,	Max	Planck	 Institute	
for	the	History	of	Science,	Berlin,	5-6	
February	2015.

‘The	Great	Fears	of	Modern	Societies:	
Industrial	 and	 Reformatory	 Schools	
in	Colonial	Settings’	at	 the	Transna-
tional	 and	 Global	 History	 Seminar,	
University	 of	 Oxford,	 10	 February	
2015.

PhD	 Project	 presentation,	 Inaugura-
tion	of	the	Branch	Office	of	the	Max	
Weber	 Foundation,	 New	 Delhi,	 14	
February	2015.

‘Histories	 of	 the	 Mission	 Industrial	
School:	Its	Everyday	Working	and	Re-
membrance’,	 Colonial Christian Mis-
sions and their Legacies	 Conference,	
University	 of	 Copenhagen,	 27-29	
April	2015.

‘Schooling	the	Poor	Child:	A	Dialogue	
between	the	Global	and	Local	Poor	in	
Colonial	India’,	Society	for	the	Histo-
ry	of	Children	and	Youth	Conference,	
Vancouver,	Canada,	24-26	June	2015.

‘Primed	 to	 Labour.	 “Education”	 in	
Industrial	 and	 Artisan	 Schools	 of	
Colonial	 India	 (1860s-1940s)”,	 Fifth	
TRG	 Poverty and Education in India	
Workshop,	New	Delhi,	25-28	Novem-
ber	2015.

	



36

Project Reports2015

Project synopsis

My	 research	 project	 focuses	 on	
the	 school	 education	 of	 women	 (es-
pecially	 of	 poor	 and	 the	 underprivi-
leged	 members	 among	 the	 Hindus,	
although	 comparison	 will	 be	 made	
with	 other	 communities)	 in	 the	
United	Provinces	between	1854	and	
1920.	It	explores	the	educational	de-
velopment	 and	 the	 reasons	 for	 the	
interest	 among	 people	 in	 girls’	 edu-
cation	in	particular,	especially	in	the	
latter	part	of	the	19th	century.	It	is	an	
attempt	to	answer	questions	such	as	
the	 following:	1)	 in	what	ways	were	
the	education	of	women	necessitated	
by	 the	 altered	 social	 and	 economic	
transformations	 in	 late	 19th	 centu-
ry	 United	 Provinces?	 2)	 Which	 spe-
cial	 groups	 and	 classes	 benefitted	
from	the	new	efforts?	3)	Were	there	
perceptible	 differences	 in	 the	 pro-
grammes	that	aimed	at	reaching	the	
marginalized	 among	 the	 girls	 and	
women,	and,	if	so,	why?	4)	What	was	
the	need	or	agenda	to	educate	wom-
en	 felt	 by	missionaries,	 the	 colonial	
state	 or	 people	 of	 the	 United	 Prov-

inces?	 5)	 Was	 there	 any	 connection	
between	 women’s	 education	 and	
reform,	 or	 modernity	 and	 the	 eco-
nomic,	 social	 and	 cultural	 uplift	 of	
women?	6)	What	were	the	challenges	
and	 prejudices	 that	 came	 with	 the	
progress	of	female	education?

Comparisons	 will	 be	 made	 between	
boys’	 and	 girls’	 education	 through	
debates	 regarding	 the	 curriculum,	
funding,	special	schools	or	co-educa-
tion,	 compulsory	 education	 and	 cre-
ation	of	demand	of	female	education	
through	the	grant	of	privileges.

The	 connection	 between	 women’s	
education	and	changes	in	society	will	
be	 analysed	 through	 exploration	 of	
changes	in	the	home	and	outside	the	
home	due	to	the	education	of	women.

The	attitudes	of	the	colonial	state,	the	
people	of	United	Provinces	(different	
castes,	 classes	 and	 various	 reforms	
association),	 missionaries	 (different	
types	of	missions)	and	women	them-
selves	towards	education	will	be	an-
alysed.	

11

Schooling Women: Debates on Education in the United 
Provinces (1854-1930)

Preeti, PhD Scholar
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Work done in report year

In	 the	 report	 year,	 I	 worked	 in	 the	
British	Library	(India	Office	Records),	
archives	 at	 SOAS,	 in	 Birmingham,	
Oxford.	 I	 looked	 at	 various	 primary	
and	 secondary	 sources	 on	 educa-
tion	 and	 women	 in	 these	 archives	
and	 libraries.	 In	 the	British	Library,	
I	 looked	 at	 vernacular	 tracts,	 text-
books	 and	 manuscripts	 written	 for	
women	and	their	education.	Archives	
at	 SOAS	 and	 its	 special	 collection	
on	 missionary	 records,	 Birmingham	
(Church	Missionary	Society),	and	Ox-
ford	 (Society	 for	 the	 Propagation	 of	
the	 Gospel)	 proved	 good	 sources	 of	
missionary	 efforts	 to	 educate	 wom-
en.	These	new	sources	helped	me	to	
see	my	project	 from	a	different	per-
spective,	outside	of	 the	colonial	and	
vernacular	 imaginations.	 Since	 Feb-
ruary	2015,	I	have	focused	on	writing	
my	 thesis,	 for	which	 I	 used	 second-
ary	literature	at	the	central	library	at	
JNU,	New	Delhi.	Since	July	this	year,	I	
have	been	re-organizing	my	primary	
sources,	 reading	 secondary	 sources	
and	writing.	I	have	also	written	a	first	
draft	of	the	thesis	and	got	a	one	year	
extension	to	complete	my	PhD.	I	am	
reworking	 earlier	 drafts	 of	 all	 chap-
ters	of	my	thesis.	I	presented	one	of	
the	 reworked	 chapters	 at	 the	 TRG	
Delhi	workshop	in	November	2015.	

Publications, conferences 
attended, talks relevant 
to project

‘Schooling	Women:	Education	 in	Co-
lonial	 India’,	 Panel	 Discussion	 on	
‘Key	 Moments	 of	 Education	 Policy	
towards	 the	 Poor’,	 on	 the	 theme	 of	
gender,	 Inauguration	 of	 the	 Branch	
Office	of	the	Max	Weber	Foundation,	
New	Delhi,	14	February.

‘Educating	Rural	Girls	of	United	Prov-
inces	in	the	late	Nineteenth	and	Ear-
ly	Twentieth	Centuries’,	presented	as	
part	 of	 TRG	 panel	 in	 Eight	 Biennial	
Conference	of	Society	for	the	History	
of	Children	and	Youth,	British	Colum-
bia	 University,	 Vancouver,	 Canada,	
24-26	June	2015.	

‘Educating	 Sanitation	 and	 Hygiene:	
Women	 in	 United	 Provinces	 (1880-	
1930)’,	 Graduate	 Seminar	 of	 Zakir	
Husain	Centre	 for	Educational	Stud-
ies,	 Jawaharlal	 Nehru	 University,	
New	Delhi,	15-16	September	2015.
‘Policy	 Making	 of	 Women’s	 Educa-
tion	 in	 the	 United	 Provinces’,	 Fifth	
TRG	 Poverty and Education in India	
Workshop,	New	Delhi,	25-28	Novem-
ber	2015.	
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Project synopsis

Since	 1	 November	 2014,	 the	 TRG	
has	 developed	 a	 collaborative	 re-
search	 project	 which	 aims	 to	 shed	
new	 light	 on	 the	 development	 and	
transformation	 of	 educational	 pol-
icy	 towards	 ‘the	 poor’	 in	 modern	
India.	 The	 scope	 of	 the	 project	
includes	 the	 history	 of	 mass	 edu-
cation	 and	 literacy,	 as	 well	 as	 his-
tories	 of	 education	 of	 particular	
marginalized	groups.

The	 main	 objectives	 of	 the	 project	
are:
• To	 supplement	 individual	 case	

studies	 and	 facilitate	 exchange	
and	 collaboration	 within	 the	
TRG,	and	with	other	researchers,	
under	 a	 common	 topic;	 for	 this	
purpose,	 several	 workshops	 and	
an	 international	 conference	 are	
envisaged;

• To	identify,	in	the	process	and	as	
a	 result	 of	 the	 project,	 key	 mo-
ments	of	education	policy	direct-
ed	 at	 the	 ‘poor’	 in	 the	 19th	 and	
20th	centuries;	

• To	 create	 an	 open	 electronic	 re-
source	 depository	 consisting	
of	 a	 multilingual	 collection	 of	
digitized	 documents	 on	 “Key	
Moments	 of	 Education	 Policy	 to-
wards	 the	 Poor”,	 including	 (1)	
Official	 reports	 and	 publications	
from	 the	 central	 as	 well	 as	 pro-
vincial/state	 levels;	 (2)	 reports	
and	 publications	 by	 social	 re-
form	 movements,	 non-state	 and	
private	 educational	 bodies;	 (3)	
Media	coverage	of	key	policy	de-
bates;	 (4)	 sources	 on	 curricula,	
students,	 and	 teachers,	 which	
shed	light	on	the	workings	of	par-
ticular	 educational	 institutions,	
and	on	life	histories.

Histories	 of	 education	 in	 colonial	
and	 independent	 India	 are	 often	
structured	 around	 policies,	 which	
are	 linked	 to	 crucial	 shifts	 in	 the	
educational	 landscapes,	 such	 as	
educational	 expansion	 and	 the	 in-
corporation	of	the	hitherto	formally	
uneducated	 into	 existing	 institu-
tions.	 While	 tendencies	 towards	
inclusion	 and	 democratization	 are	

1

Key Moments of Education Policy towards the Poor

Collaborative Research Project
Jana Tschurenev, Academic Coordinator,  

Key Moments of Education Policy towards the Poor 

»
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part	 of	 the	 history	 which	 leads	 to	
the	Right	to	Education	Act	of	2009,	
the	 “Key	 Moments”	 project	 starts	
from	the	assumption	that	every	new	
educational	constellation,	or	educa-
tional	regime,	may	have	quite	con-
tradictory	effects	on	“the	poor”,	or	
on	particular	disprivileged	groups.	
As	many	researchers	in	the	fields	of	
history	 and	 sociology	 of	 education	
have	pointed	out,	modern	education	
systems	 can	 be	 seen,	 on	 the	 one	
hand,	as	contributing	 to	 the	repro-
duction	of	the	existing	social	order,	
as	 a	 means	 of	 social	 disciplining	
and	 of	 keeping	 the	 poor	 “in	 their	
place”.	On	the	other	hand,	they	can	
also	function	as	important	agencies	
of	 social	 change	 and	 transforma-
tion,	and	open	up	individual	oppor-
tunities.	Hence,	we	will	look	at	each	
identified	 “key	 moment”	 of	 educa-
tional	policy	from	different	angles,	
and	 analyse	 its	 reproductive	 and	
transformative,	 disciplinary	 and	
emancipatory	implications.

While	 we	 are	 taking	 established	
chronologies	 of	 education	 as	 a	
starting	point,	it	will	be	part	of	the	
collaborative	 research	 process,	 of	
an	 interplay	 of	 empirical	 results	
and	 theoretical	 discussions	 in	 the	
group,	 to	 both	 identify	 and	 define	
“key	 moments”,	 from	 the	 perspec-
tive	of	the	education	of	“the	poor.”	

Sub-projects

Several	 principal	 investigators	 of	
the	 group	 are	 participating	 in	 the	
collaborative	 venture	 with	 their	
own	 respective	 sub-project.	 These	
sub-projects	 are	 either	 organized	
around	 one	 structural	 category	 of	
inequality	 (caste,	 gender,	 labour),	
or	they	trace	histories	of	‘mass	edu-
cation’	and	the	limitations	of	these	
histories.	 Other	 topics,	 such	 as	 re-
ligion,	will	be	part	of	the	collective	
analysis.	

At	 the	 moment,	 the	 sub-projects	
are:	

• Indigenous	 and	 Rural	 Education	
(Neeladri	Bhattacharya)

• Gender,	Education,	and	Inequali-
ty	(Jana	Tschurenev)

• Caste	 and	 the	 Politics	 of	 Educa-
tion	Policy,	Institutions	and	Prac-
tices:	 A	 Study	 of	 Dalits	 in	 India	
(Geetha	B.	Nambissan)

• Education	and	Labour	(Ravi	Ahuja)
• Compulsory	 Education	 (Sarada	

Balagopalan)
• Technical	 Solutions	 for	 the	 Ed-

ucation	 of	 the	 Masses	 (Jahnavi	
Phalkey)

»
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Work done in report year 

During	 the	 first	 year,	 the	 main	
work	 was	 to	 identify,	 locate	 and	
collect	relevant	source	materials	in	
archives	 in	 India	 (Delhi,	 Lucknow,	
Kolkata,	 Chennai,	 Mumbai)	 and	 in	
the	 British	 Library.	 Several	 quali-
fied	 Research	 Associates	 (Paulami	
Biswas,	 Shreya	 Gupta,	 Harsh	 Ka-
poor,	 Shourjendra	 Mukherjee	 and	
Shweta	Shetty)	have	been	employed	
to	 facilitate	 this	 process.	 The	 pro-
cess	 of	 identifying	 and	 collecting	
relevant	 source	 material	 will	 con-
tinue	next	year,	while	we	will	also	
start	 to	 focus	 on	 translation	 and	
preparation	 of	 critical	 online	 edi-
tions.

The	 project	 has	 been	 presented	 at	
the	 MWF	 Branch	 Office	 Inaugura-
tion,	Delhi,	 14	February	2015,	 and	
the	 TRG	 workshop,	 25-28	 Novem-
ber	 2015.	 In	 the	 last	 meeting,	 the	
conceptualisation	 and	 technical	
requirements	 were	 discussed,	 and	
the	doctoral	students	and	post-doc-
toral	fellows	were	invited	to	partic-
ipate.	Working	groups	consisting	of	
the	 contributing	 investigators	 and	
other	 TRG	 members	 are	 being	 set	
up,	to	facilitate	exchange	within	the	
TRG	on	the	topic	of	identifying	“key	
moments”	of	educational	policy	 to-
wards	the	poor.	



43

Final Reports 2015

IV
Final Reports



44

Final Reports2015

I	joined	the	Transnational	Research	
Group	 in	 January	 2013.	 Analysing	
the	 debate	 on	 educational	 reform	
processes	 in	 Keralam	 in	 the	 1990s	
and	 2000s,	 my	 project	 attempted	 to	
understand	 the	 role	 of	 the	 dichoto-
mous	conceptualizations	of	mind	and	
body	and	mental	and	manual	labour	
in	 reproducing	 the	 colonial	 –Brah-
manical	 notions	 of	 knowledge.	 This	
unsettled	 debate	 regarding	 the	 edu-
cational	practices	in	Keralam	brings	
out	 the	 various	 aspects	 of	 the	 con-
temporary	crisis	of	the	colonial-Brah-
manical	model	of	knowledge	produc-
tion.	I	argue	that	though	the	problem	
of	this	model	is	recognized	at	various	
points	of	the	debate,	the	fundamental	
of	 this	 model	 is	 kept	 intact	 or	 even	
reinforced	by	various	stakeholders	of	
the	educational	reform	processes.	

My	 research	 explored	 the	 deploy-
ment	 of	 the	 dichotomy	 of	 mental	
and	 manual	 labour	 in	 the	 domain	
education	in	two	interconnected	and	
interacting	 locations:	 the	 first	 one	
is	 the	 domain	 of	 curriculum	 devel-
opment	 where	 the	 main	 actors	 are	
policy	 makers	 and	 experts;	 the	 sec-
ond	location	includes	classroom	and	
home	where	the	object	of	analysis	is	
experiences	 of	 children	 from	 differ-
ent	sections	of	the	society.	When	we	
analytically	juxtapose	these	two	loca-

1

Critical Mind and Labouring Body:  
Caste and Education Reforms in Keralam

Sunandan Kizhakke Nedumpally, Postdoctoral Fellow

tions	what	emerges	is	a	hierarchy	of	
modes	of	experiencing	and	a	disjunc-
ture	 faced	by	 the	 students	 from	 the	
marginalized	groups.	

The	 project	 involved	 both	 ethno-
graphic	 and	 archival	 research.	 As	
the	first	part	the	project	I	conducted	
six	 month	 field	 work	 which	 includ-
ed	 ethnographic	 and	 archival	 stud-
ies.	 I	 started	my	ethnographic	work	
by	 interviewing	 the	 main	 actors	 in	
the	 curriculum	 reform	 process	 in	
the	1990s	and	2000s.	This	 included	
the	experts	and	 faculty	 in	S.C.E.R.T,	
school	 teachers	 who	 were	 part	 of	
the	state	 level	 syllabus	and	curricu-
lum	 reform	 workshops	 and	 faculty	
in	 various	 District	 Institute	 of	 Edu-
cation	and	Training	 (DIET)	who	had	
crucial	role	in	the	reform	process.	As	
a	 continuation	of	 this,	 I	 interviewed	
around	 50	 school	 teachers	 in	 Palak-
kad	 and	 Malappuram	 Districts	 who	
have	teaching	experience	both	in	the	
old	and	new	curriculum.	The	second	
part	of	the	ethnographic	work	includ-
ed	 field	 work	 in	 two	 Dalit	 Colonies	
and	in	4	schools	where	the	Dalit	stu-
dents	 from	 these	 two	 colonies	 were	
enrolled.	I	conducted	interviews	with	
three	 generations	 of	 Dalit	 families	
and	 collected	 their	 narratives	 about	
their	schooling	experience,	 their	ex-
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pectations	 from	 education	 and	 their	
criticism	 regarding	 the	 education-
al	 reforms.	 I	 also	 interviewed	 Dalit	
scholars	and	activists	 for	 their	anal-
ysis	 of	 education	 system	 in	 general	
and	 the	 educational	 reform	 process	
in	particular.	

As	 part	 of	 the	 archival	 work,	 I	 col-
lected	various	reports	of	educational	
committees	 constituted	 in	 this	 peri-
od,	minutes	and	reports	of	state	lev-
el	 workshops,	 handbooks	 and	 notes	
for	 Block	 and	 district	 level	 teachers	
training	programs	from	the	S.C.E.R.T	
library.	I	collected	articles	written	in	
journals	 and	 newspapers	 defending	
and	opposing	the	reform	process	for	
analyzing	how	the	concept	of	mental	
and	manual	labour	and	caste	discrim-
ination	 played	 out	 in	 these	 debates.	
I	 have	 also	 collected	 textbooks	 pub-
lished	 for	 the	 old	 and	 new	 curricu-
lum.	

From	 the	 archival	 and	 field	 data	 I	
developed	 two	 papers:	 the	 first	 one	
analyzed	the	underlying	caste	hierar-
chy	in	policy	making	and	the	second	
one	analyzed	the	effect	of	caste	at	the	
epistemological	level	which	was	visi-
ble	through	pedagogic	practices.	The	
following	 sessions	 summarizes	 the	
arguments	in	these	two	papers.

Curriculum Development: 
Theory and Practice

In	 1997	 the	 left	 front	 government	
came	 to	 power	 in	 Keralam	 and	 this	
government	 took	 an	 initiative	 to	 in-
troduce	major	changes	in	the	educa-
tion	 sector.	 This	 was	 an	 attempt	 to	
address	 the	 demands	 raised	 by	 the	
left	 students’	 and	 teachers’	 unions,	
Kerala	 Sasthra	 Sahithya	 Parishad	
(KSSP)	and	other	similar	 left	orient-
ed	 organizations	 and	 individuals.	
The	 curriculum	 reform	 was	 part	 of	
this	 initiative.	 Contrary	 to	 the	 con-
tent	 of	 the	 curriculum	 statement	
which	underscored	the	importance	of	
democratic	decentralization,	located-
ness	of	knowledge	and	learning	as	a	
move	from	particular	to	abstract,	the	
curriculum	 making	 was	 a	 top-down	
process	 with	 a	 theory	 to	 practice	
approach.	 The	 curriculum	 approach	
paper	 which	 introduced	 basic	 the-
oretical	 and	 ideological	 issues	 was	
prepared	 by	 experts	 -	 the	 left	 intel-
lectuals	associated	with	KSSP	–	and	
at	 the	 same	 time	 was	 presented	 as	
the	initiative	of	SCERT.

Around	40	experts	–	again	who	were	
all	 left	 oriented	 teachers,	 activists	
and	intellectuals	–	discussed	the	ap-
proach	paper	to	form	a	detailed	cur-

»
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riculum	 statement	 which	 was	 then	
presented	 at	 various	 district	 and	
block	level	meetings	of	teachers	and	
activists.	Considering	the	comments	
and	 suggestions	 in	 this	 meeting,	 a	
state	 level	expert	committee	 formal-
ized	the	final	version	of	the	curricu-
lum.	A	school	teacher	–	who	is	also	a	
member	of	the	teachers	union	associ-
ated	with	the	CPI(M)	–	explained	the	
way	the	block	level	discussions	were	
conducted.

The	 teachers	 who	 participated	 in	
the	discussion	raised	many	practical	
questions.	Many	of	them	pointed	out	
that	while	preparing	the	curriculum	
the	real	class	room	situation	was	not	
sufficiently	 taken	 into	 account.	 The	
state	 level	 experts,	however,	 consid-
ered	this	as	an	attitude	problem,	i.e.	
teachers’	 reluctance	 for	 change	 and	
their	lack	of	motivation.	They	thought	
that	‘it	is	fine	as	far	as	the	theoretical	
issues	 are	 sorted	 out;	 the	 practical	
problems	could	be	addressed	later.’	If	
you	check	 the	draft	 curriculum	pre-
sented	 in	 these	discussions	and	 the	
final	versions	you	will	see	very	little	
difference	which	means	 the	sugges-
tions	from	the	teachers	were	not	 in-
cluded.

The	words	of	 the	one	of	 the	experts	
who	 participated	 in	 this	 workshop	
explain	 the	 conceptualization	 of	 the	
reformers	regarding	theory	and	prac-

tice.	In	an	interview	he	described	an	
event	 in	 the	workshop	 for	 text	book	
creation:	 “We	 were	 almost	 finishing	
the	 design	 of	 Malayalam	 text	 books	
when	 the	 Director	 of	 the	 program	
brought	an	outside	person,	who	was	
an	 Adivasi	 and	 social	 activist.	 The	
activist	evaluated	the	texts	and	thor-
oughly	criticized	it	for	its	upper-caste	
language.	 Then	 we	 recognized	 that	
we	 have	 to	 start	 again	 from	 the	 be-
ginning.”	 This	 cannot	 be	 a	 surprise	
looking	into	the	caste	characteristics	
of	 the	 committee.	 Out	 of	 the	 forty	
members,	35	were	from	upper	caste	
and	33	of	them	men.	To	my	question	
whether	this	Adivasi	activist	was	in-
cluded	in	the	further	deliberation	he	
said	 that	 “Oh	 no,	 but	 we	 consulted	
with	 some	 of	 the	 Dalit	 and	 Adivasi	
activist	 and	 incorporated	 some	 of	
their	view	after	critical	scrutiny.”

The	above	conversations	allow	us	 to	
explore	 the	dominant	 ideas	 that	de-
termine	not	only	the	curriculum	de-
velopment	 process	 but	 the	 concept	
of	knowledge	production	 in	general.	
In	this	conceptualization,	knowledge	
is	a	disembodied	object	which	could	
exist	 without	 human	 presence	 and	
which	 could	 be	 exchanged	 like	 any	
other	 object.	 Written	 form	 is	 the	
most	appropriate	form	of	knowledge	
though	other	forms	like	spoken	word	
can	 carry	 knowledge	 but	 less	 accu-

»
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rately.	 Knowledge	 is	 representation	
of	 outside	 reality	 but	 in	 practical	
purpose	 it	 can	 even	 substitute	 this	
reality.	Since	knowledge	is	an	object	
that	 has	 to	 be	 produced	 knowledge	
production	 and	 knowledge	 transfer	
became	 two	 separate	 activities.	 The	
objective	of	teaching	or	education	in	
general	is	to	transfer	of	already	pro-
duced	knowledge	and	the	production	
of	knowledge	is	generally	marked	un-
der	the	category	of	research.

The	 educational	 institutions	 and	
practices	 in	 postcolonial	 India	 were	
more	 or	 less	 a	 continuation	 of	 the	
colonial	practices	especially	 in	 their	
concept	 of	 knowledge	 production	
and	 knowledge	 transfer.	 The	 plans	
and	 priorities	 in	 institution	 build-
ing	in	the	education	sector	reflected	
the	hierarchical	series	of	knowledge	
constructed	 in	 the	 colonial	 period:	
a	 series	 with	 knowledge	 at	 the	 top	
and	 ignorance	 at	 the	 bottom.	 Paral-
leling	to	this	notion	the	government	
established	research	institutions	and	
universities	 as	 the	 highest	 level	 of	
knowledge	 and	 at	 the	 bottom	 adult	
education	programs	 to	open	schools	
for	 the	 illiterate	and	uncivilized	ma-
jority	 who	 were	 not	 yet	 qualified	 to	
be	the	full-citizens	of	the	new	nation.

The	 objective	 of	 general	 education	
even	 in	 its	 most	 radical	 interpreta-
tions	is	to	develop	critical	mind.	The	
training	in	mental	labour	is	the	pre-

ferred	 practice	 in	 education.	 Those	
who	are	not	qualified	enough	 to	en-
gage	 in	 mental	 labour	 could	 move	
into	 the	 domain	 of	 manual	 labour	
through	vocational	training.	Here	the	
image	 is	 that	 the	 general	 education	
aims	a	larger	purpose	of	disseminat-
ing	 knowledge	 where	 the	 material	
pursuit	 of	 employment	 or	 vocation	
is	 secondary.	 Those	 who	 are	 with	
lesser	intelligence	and	those	who	are	
not	capable	of	entering	that	world	of	
knowledge	may	be	trained	in	manual	
labour.

The	second	concept	is	regarding	the	
relation	between	knowledge	and	lan-
guage.	 In	 the	 context	 of	 schooling	
in	India,	the	issue	of	practice	of	lan-
guage	 in	school	 is	mainly	discussed	
in	 debates	 on	 education	 policy	 as	 a	
question	 of	 medium	 through	 which	
knowledge	is	to	be	transferred.	In	the	
current	 practices	 in	 school,	 reading	
and	writing	are	the	two	fundamental	
activities.	 Both	 activities	 are	 based	
on	 language	 skill.	 Furthermore,	
language	 is	 considered	 a	 vehicle	 of	
thought	and	knowledge,	or	language	
is	representational	in	the	sense	that	
it	 represents	 the	 outside	 reality.	
Hence	reading	and	writing	in	school	
are	 not	 two	 activities	 for	 their	 own	
sake	–	unlike	say	singing	–	but	they	
are	part	of	a	process	of	 transferring	
knowledge	from	one	person	to	anoth-
er,	most	of	the	time	from	a	teacher	to	
a	student.		From	the	field	work	data	I	
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argued	that	both	these	above	concep-
tualizations	 of	 knowledge	 helps	 in	
producing	a	hierarchy	in	class	room	
situation,	in	most	of	the	cases	which	
is	further	translated	into	hierarchical	
caste	practices.	

Inhabiting Two Worlds: 
Dalits and School Educa-
tion in Keralam

In	 the	 second	 paper	 I	 analyzed	 the	
question	 of	 experience	 and	 knowl-
edge	 and	 its	 connections	 to	 the	 hi-
erarchical	 practices	 of	 caste.	 In	 this	
paper	I	attempted	to	establish	a	con-
nection	 at	 the	 epistemological	 level	
between	 the	 practices	 outside	 the	
school	 and	within	 the	 classroom.	 In	
other	 words,	 the	 research	 focused	
on	the	varied	modes	of	experiencing	
associated	with	learning	both	inside	
and	outside	of	the	school	and	argues	
that	 the	question	of	marginalization	
in	schools	should	be	understood	as	a	
process	of	privileging	one	particular	
mode	 of	 experiencing	 in	 the	 formal	
educational	 system	 over	 different	
other	modes.

I	use	the	term	mode	of	experiencing	
in	a	particular	sense:	it	includes	the	
activities	 of	 sensory	 organs,	 bodi-
ly	 dispositions	 towards	 the	 outside	
world	 and	 reflection	 to	 the	 senses	
not	 just	as	thoughts	but	as	different	
forms	 of	 actions.	 I	 attempt	 to	 map	

these	 activities	 experiencing	 and	 to	
explain	 the	 varied	 aspects	 involved	
in	 different	 modes	 of	 experiencing.	
How	are	the	acts	of	sensing,	its	pro-
cessing	and	reflection	on	these	sens-
es	determined	by	the	location	of	the	
individual?	 What	 kind	 of	 experienc-
ing	is	privileged	in	the	current	form	
of	 learning	 in	 school?	 How	 is	 it	 dif-
ferent	from	the	experiencing	of	Dalit	
students	at	home?

In	 a	 Dalit	 household,	 both	 parents	
and	children	are	engaged	in	various	
activities	through	which	the	child	is	
trained	 in	 a	 particular	 way	 of	 sens-
ing	 the	 outside	 world.	 This	 process	
of	 sensing	 can	 be	 understood	 nei-
ther	based	on	the	Western	model	 in	
which	the	visual	and	aural	senses	are	
privileged	nor	the	‘five	sense	model’	
which	is	prominent	in	many	Western	
and	non-Western	philosophies.	David	
Howes	points	out	that	the	relation	be-
tween	the	senses	is	a	social	relation-
ship	 and	 it	 is	 socially	 constructed.	
The	disposition	of	 the	body	 towards	
the	 external	 world	 and	 the	 process-
ing	 of	 sensation	 or	 sensing	 process	
are	determined	by	social	and	cultural	
factors.	Further,	it	is	not	just	the	five	
senses	 but	 many	 other	 parts	 of	 the	
body	are	part	of	the	sensing	process.	
Paul	 Stoler,	 in	 his	 work	 Sensuous 
Scholarship explains	 that	 the	 Song-
hay	 of	 Mali	 and	 Niger	 consider	 the	
stomach	as	a	sensory	organ	and	eat-

»
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ing	a	process	of	knowing	the	world.	
“Songhay	sorcerers	and	griots	 learn	
about	power	and	history	by	eating,”	
by	which	he	means	that	it	is	through	
senses	 developed	 by	 eating	 they	 at-
tempt	 to	categorize	different	powers	
and	different	pasts.	In	many	of	the	ar-
tisanal	 cultures	 in	different	parts	 of	
the	world,	the	hand	is	considered	as	
a	 sensing	 and	 even	 thinking	 organ.	
Sundar	 Sarukkai	 points	 out	 that	 in	
many	 Indian	 traditions	 the	 mind	 is	
considered	 an	 independent	 sensing	
organ.	Hence	the	five	sense	theory	is	
only	one	among	many	ways	of	under-
standings	about	sensing	process	and	
they	are	many	other	views	in	which	
stomach	or	mind	or	hand	could	be	a	
sensing	organ.

Through	 the	 analysis	 of	 Dalit	 stu-
dents’	struggle	to	inhabit	two	distinct	
worlds	(worlds	at	home	and	school),	I	
attempt	 to	understand	why	many	of	
them	 ‘fail’	 in	 the	 domain	 of	 knowl-
edge	 production.	 The	 world	 they	
were	primarily	occupying	 is	a	place	
of	 continuous	 action	 which	 privi-
leged	 co-ordination	 than	 expertness	
and	where	the	performative	element	
of	 language	 was	 more	 prominent	
than	 the	 representative	 format.	 In	
school,	 the	 activities	 were	 special-
ized	 and	 discrete,	 and	 knowledge	
was	supposed	to	be	possessed	by	the	
individual	student	and	language	was	
considered	 a	 neutral	 carrier	 of	 this	

knowledge.	The	struggle	of	Dalit	stu-
dents	to	inhabit	two	distinct	worlds	is	
a	 struggle	 to	 cope	 with	 two	 distinct	
mode	of	experiencing.

In	 an	 upper	 caste	 home,	 a	 child	 re-
ceives	 various	 forms	 of	 indirect	
training	 in	 creating	 a	 hierarchy	 of	
senses.	Most	of	the	children	in	these	
households	associate	taste	and	smell	
with	eating	and	touch	as	part	of	ex-
pressing	intimacy,	love	or	friendship,	
whereas	visual	and	aural	sensing	are	
considered	 a	 part	 of	 learning.	 Here	
the	 process	 of	 separation	 of	 visual	
and	 aural	 senses	 from	 other	 senses	
is	 not	 just	 an	 articulation	 of	 differ-
ent	roles	of	different	senses,	but	the	
former	is	considered	more	important	
than	 the	 latter.	 Observation	 is	 con-
sidered	as	the	most	important	part	of	
learning.	 Observation	 includes	 see-
ing	 and	 hearing	 but	 completely	 ex-
cludes	touching,	smelling	or	tasting.	
The	basic	aim	of	learning	at	school	is	
not	 just	 to	 improve	 the	observation-
al	capacities	but	to	train	the	student	
to	 objectify	 what	 they	 see	 and	 hear	
into	 language.	 Reading	 and	 writ-
ing	are	the	basic	activities	at	school	
which	are	practices	of	objectification	
and	 which	 are	 dependent	 more	 on	
visual	 sensing.	 The	 response	 of	 the	
students	to	the	visual	or	aural	sense	
or	 the	processing	of	 these	senses	 is	
supposed	 to	be	 taking	place	 ‘in	 lan-
guage’.	This	means	that	the	students	
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can	 respond	 either	 through	 speech	
or	through	writing.	Any	other	forms	
of	bodily	action	are	not	considered	as	
proper	response.

The	research	used	existing	literature	
in	sensory	anthropology	and	in	phe-
nomenology	to	analyze	the	everyday	
practices	 at	home	and	 school	which	
include	 various	 modes	 of	 experi-
encing	 and	 learning	 processes.	 By	
elaborating	 on	 the	 various	 aspects	
of	 sensing	 practices	 through	 which	
experiences	 are	 formed,	 I	 argued	
that	 the	 disjuncture	 experienced	 by	
a	 Dalit	 student	 between	 the	 world	
at	home	and	at	school	 is	because	of	
the	 privileging	 and	 authorizing	 of	
certain	 modes	 of	 experiencing	 over	
others.

Conference Presentations

During	the	fellowship	period	I	attend-
ed	various	workshops	and	conferenc-
es	and	presented	the	research.	In	ad-
dition	to	the	workshops	organized	by	
TRG	 at	 Gottingen,	 London	 and	 New	
Delhi,	 I	 presented	 papers	 related	 to	
my	research	in	TRG	in	the	following	
conferences:

Annual	 Conference	 of	 Comparative	
Education	 Society	 of	 India,	 Kolkata,	
28-30	December	2013

Winter	 Academy	 on	 Inequality, Edu-
cation and Social Power	organized	by	
Forum	 for	 Trans-Regional	 Studies,	
Berlin	16-25	November	2014

Society	 for	 the	 History	 of	 Children	
and	Youth	Biennial	Conference,	Uni-
versity	of	British	Columbia,	Vancou-
ver,	24-26	June	2015

Annual	conference	of	Japanese	Asso-
ciation	 of	 South	 Asian	 Studies,	 Uni-
versity	 of	 Tokyo,	 Tokyo,	 26-27	 Sep-
tember	2015.

Conference Organisation

As	part	of	the	research	I	organized	a	
two	day	National	workshop	on	Caste, 
Experience and Poverty of Education 
at	 Manipal	 University	 in	 December	
2014.	The	objective	of	the	workshop	
was	 to	 develop	 a	 conceptual	 frame-
work	 for	 understanding	 the	 inter-
secting	 domains	 of	 caste	 practices	
and	 practices	 of	 knowledge	 produc-
tion.	 The	 workshop	 dealt	 with	 the	
different	 aspects	 of	 experience	 and	
knowing	in	relation	to	caste,	both	in	
the	 institutional	 context	 and	 in	 the	
daily	life	practices	from	the	region	of	
South	India.	The	workshop	discussed	
these	 issues	 in	 relation	 to	 various	
models	of	knowledge	transfer	includ-
ing	modern	school	education	and	in-
formal	methods	of	exchanges.
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I . Education in the Colonies

The	 colony	 residents	 were	 mainly	
from	the	upper	caste	and	were	gener-
ally	well-off	before	partition.	In	their	
world-view,	 standard	 school-college	
education	was	the	only	way	to	move	
out	 of	 their	 present	 situation.	 Lack	
of	education	was	more	harmful	than	
the	 actual	 material	 poverty	 which	
they	 faced	 during	 these	 years.	 The	
sense	of	nostalgia	 for	a	place	which	
they	 had	 to	 leave	 always	 imagined	
a	 past	 of	 respectability	 associated	
with	one’s	education	and	position	in	
the	 society.	Most	 of	 the	upper	 caste	
people	coming	from	the	eastern	part	
of	Bengal	had	prized	education	as	a	
means	of	earning	livelihood	for	cen-
turies.	

The	 present	 inhabitants	 of	 the	 colo-
nies	 remember	 the	 past	 struggle	 as	
one	 of	 triumph,	 carving	 out	 a	 place	
of	 their	 own	 in	 the	 city.	 Education	
played	a	significant	role	in	establish-
ing	themselves,	not	only	in	economic	
terms	 but	 also	 in	 the	 social	 ladder.	
The	physical	features	of	the	colonies	
also	 give	 a	 sense	 of	 this	 sentiment.	
The	 main	 structures	 that	 came	 up	
once	 a	 colony	 was	 established	 were	
the	markets,	 a	 temple	 and	a	 school.	
This	was	the	pattern	in	almost	every	
colony.

I	 studied	 the	 ways	 in	 which	 the	
schools	 were	 established	 in	 various	
colonies,	 the	 differences	 in	 these	

Project Report

The	 project	 studies	 the	 role	 of	 ed-
ucation	 and	 vocational	 training	 in	
the	lives	of	the	refugees	who	settled	
in	West	Bengal	after	the	partition	of	
British	India	in	1947.	The	study	focus-
es	on	two	sites	of	concentration	of	the	
refugees—first,	the	refugee	‘colonies’	
which	were	built	and	maintained	by	
the	refugees	themselves,	and	second,	
the	 government-run	 refugee	 camps.	
It	 looks	at	 the	way	schools	were	es-
tablished	 and	 maintained,	 the	 prob-
lems	 encountered	 by	 the	 residents,	
the	rationale	behind	vocational	train-
ing	institutes,	and	the	role	of	the	gov-
ernment	in	the	rehabilitating	the	ref-
ugees.	The	category	of	‘refugee’	was	
not	a	homogeneous	one;	class,	caste	
or	gender	 identity	of	a	person	often	
determined	 his/her	 status	 as	 a	 ref-
ugee.	 Rehabilitation	 schemes	 drew	
clear	correlation	between	occupation	
and	 caste.	 The	 refugees	 of	 the	 colo-
nies	belonged	to	a	distinctly	different	
class	than	those	who	were	forced	to	
take	shelters	 in	various	government	
camps.	 These	 internal	 differences	
among	 the	 refugee	 population	 also	
shaped	 their	 approach	 towards	 ed-
ucation.	 A	 discussion	 of	 education,	
vocational	 training	 and	 occupation	
leads	us	 to	 the	crucial	 link	between	
the	 discourse	 of	 rehabilitation	 and	
development	in	the	initial	decades	of	
independent	India.	

2

Education, Vocational Training and Refugee  
Settlements in West Bengal, 1947-1971

Kaustubh Mani Sengupta, Post-Doctoral Fellow
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stories,	the	modes	of	acquiring	land,	
fund,	 teachers,	 building	 materials	
and	the	recognition	 from	the	educa-
tion	 department	 of	 the	 government.	
Funds	 were	 collected	 from	 the	 res-
idents	 of	 the	 colony,	 or	 the	 colony	
co-operative.	In	the	case	of	the	Sam-
milita	 Udbastu	 Bidyalaya,	 students	
from	 the	 colony	 spread	 throughout	
the	city	to	collect	the	money	in	box-
es.	In	the	case	of	school	land,	some-
times	an	existing	structure	would	be	
repaired;	at	other,	a	new	space	would	
be	cleared	out.	Most	of	these	colonies	
came	 up	 on	 somebody	 else’s	 land,	
thus	 the	 name	 jabardakhal	 colony	
[forcefully	acquired	colony].	To	estab-
lish	 a	 school	 was	 often	 a	 territorial	
claim,	 legitimising	 the	 space	 of	 the	
colony,	 or,	 as	 Manas	 Ray	 mentions,	
giving	the	locality	a	‘moral	sanction’.	
In	case	of	colonies	managed	by	co-op-
erative	societies	constituted	by	their	
own	members	and	with	government	
recognition	from	the	beginning,	land	
for	 schools	 and	 colleges	 was	 ear-
marked	 in	 their	 initial	 lay-out	 and	
distribution	 of	 plots.	 In	 Madhyam-
gram-Nababarrackpore	area	in	North	
24	Paraganas	district,	 as	many	as	6	
schools	 were	 established	 within	 a	
span	of	ten	years,	between	1950	and	
1960.	 The	 school	 became	 the	 site	
for	 collective	 action;	 it	 captured	 the	
united	spirit	of	the	colony	residents.	
It	 was	 not	 only	 a	 successful	 project	
which	 was	 achieved	 now;	 rather	 it	
promised	a	secured	future	as	well.	

This	 belief	 in	 education	 as	 cultural	
capital	 comes	 from	 the	 experience	
of	 the	 colonial	 past.	 Colonial	 peda-
gogy	 and	 the	 discourse	 propagated	
by	 the	 Bengali	 text-books	 portrayed	
the	picture	of	an	‘ideal’	obedient	boy	
who	 succeeds	 in	 life	 in	 contrast	 to	
his	antithetical	figure.	Curiously,	this	
pedagogic	enterprise	mirrored	a	ver-
sion	of	the	‘civilizing	mission’	of	the	
colonial	 state	 and	 the	ways	 through	
which	 it	 wanted	 to	 build	 up	 a	 colo-
nized	 population	 of	 obedient	 serv-
ants.	 The	 ideal	 vision	 of	 childhood	
and	children	in	post-partition	period	
was,	 in	 a	 sense,	 a	 continuation	 of	
colonial	 politics.	 Colonial	 education	
system	 destabilized	 the	 earlier	 net-
works	 of	 pathshalas	 or	 indigenous	
schools	where	formal	education	was	
imparted	 to	poor	children	who	were	
simultaneously	 learning	 the	 trade	
of	their	parents.	Colonial	policies	fa-
voured	 the	 elites,	 and	 produced	 the	
discursive	 division	 between	 mental	
and	manual	labour.	This	construction	
of	childhood	played	an	important	part	
in	 the	 rehabilitation	 project	 of	 the	
bhadralok	 refugees.	 The	 presence	
of	 a	 large	 numbers	 of	 school	 teach-
ers,	 lawyers,	 salaried	 professionals	
among	 the	 early	 refugees	 gave	 the	
refugee	 colonies	 a	 distinct	 class	 as	
well	 as	 caste	 identity.	 The	 refugees	
were	eager	to	preserve	their	cultural	
capital,	and	thus	almost	all	the	refu-
gee	colonies	had	a	school	coming	up	
within	a	few	months.	
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II . Education and Training 
for Vocation: Refugee Re-
habilitation Schemes of 
the Government

The	government	opened	up	schools,	
colleges	 and	 technical	 institutes	 for	
the	refugees,	provided	students	with	
stipends,	and	gave	loans	to	the	exist-
ing	institutions	to	expand	their	facili-
ties.	The	state	government	decided	to	
open	free	primary	schools	wherever	
there	 was	 a	 concentration	 of	 refu-
gees	with	 a	 fair	number	 of	 children	
of	 school-going	 age.	 The	 minimum	
number	 of	 students	 was	 decided	 to	
be	90.	For	the	maintenance	of	these	
schools,	 there	 was	 a	 provision	 for	
non-recurring	 grant	 to	 buy	 school	
equipment	 and	 teaching	appliances.	
Recurring	 grants	 were	 provided	 for	
the	 salaries	 of	 teachers,	 house	 rent	
for	 the	 school	 building,	 and	 accom-
modation	for	single	women	teachers.

However,	 the	 various	 efforts	 of	 the	
government	 often	 fell	 short	 of	 what	
it	promised.	Government-run	schools	
lacked	 proper	 infrastructure	 and	
trained	 teachers.	 Various	 refugee	
organisations	and	the	political	mem-
bers	 of	 the	 Left	 parties	 constantly	
criticised	 the	 Congress-led	 govern-
ment	for	not	being	able	to	carry	out	
a	 rehabilitation	 policy	 satisfactorily.	
Debates	 about	 scarcity	 of	 land,	 and	
hence	the	policy	of	dispersal	 to	oth-
er	 states	 of	 India	 were	 vehemently	

opposed	by	 them.	The	 return	of	 the	
migrants	from	these	areas,	most	im-
portantly	 the	 failure	 of	 the	 Danda-
karanya	 scheme,	 strengthened	 the	
voice	of	the	opposition.	This	general	
scenario	 was	 intricately	 linked	 with	
the	 way	 education	 and	 vocational	
training	schemes	were	viewed	by	the	
government.	

Colonial	past	lingered	on	in	the	reha-
bilitation	 discourse	 of	 the	 post-colo-
nial	nation	state	as	well.	Post-colonial	
governmentality	 carefully	 deployed	
the	registers	of	class,	caste	and	gen-
der	while	proposing	and	implement-
ing	various	policies	of	 rehabilitation	
for	the	refugees.	In	this,	the	pedagog-
ic	vision	of	colonialism	and	its	atten-
dant	 features	regarding	the	suitabil-
ity	of	 character	 for	school	education	
and	 vocational	 training	 played	 an	
important	 part.	 The	 situation	 in	 the	
government	 camps	 was	 different	
from	the	refugee	colonies.	The	most	
vulnerable	 and	 downtrodden	 refu-
gees	 took	 shelter	 in	 the	 camp.	 The	
nature	 of	 knowledge	 to	be	 imparted	
to	the	inmates	of	the	camp	was	deter-
mined	by	the	job	market,	often	alter-
ing	 the	 traditional	 vocation	of	 these	
groups	of	people.	 This	project	 looks	
at	various	training	programmes,	role	
of	 government	 as	 well	 as	 voluntary	
associations	 in	 implementing	 these	
programmes	and	how	 far	 they	were	
successful	 in	improving	the	dire	sit-
uation.	



55

Final Reports 2015

»

The	 poor	 migrants	 from	 East	 Paki-
stan	 were	 sent	 off	 to	 various	 relief	
camps	and	then	to	government	colo-
nies	spread	across	the	state	and	out-
side	it.	There	were	agricultural	colo-
nies	 where	 refugees	 were	 supposed	
to	 cultivate	 the	 land	 and	 get	 their	
subsistence	from	it.	The	government	
tried	to	categorize	the	refugee	groups	
according	 to	 their	 erstwhile	 profes-
sion	 and	 caste	 while	 sending	 them	
off	 to	 various	 camps	 and	 colonies.	 I	
studied	the	various	schemes	of	voca-
tional	 training,	 the	 different	 trades	
that	 were	 taught,	 places	 where	 the	
institutes	 were	 opened,	 the	 amount	
of	stipend	paid,	the	period	of	training	
and	 the	 ways	 in	 which	 the	 finished	
products	were	marketed.	Apart	from	
general	training	in	cottage	industries	
and	 handicrafts,	 in	 weaving,	 tailor-
ing,	welding,	pottery,	etc.	there	were	
specific	courses	designed	for	women	
inmates	 of	 the	 refugee	 camps	 and	
homes.	

Rehabilitation	 of	 women	 caught	
special	 attention	 of	 the	 bureaucrats	
and	social	workers.	One	of	 the	chief	
aims	 of	 the	 committee	 for	 the	 reor-
ganisation	of	 the	homes	 for	 the	dis-
placed	persons	was	to	make	women	
self-sufficient.	 The	 committee	 spe-
cifically	 looked	 into	 the	 ways	 wom-
en	 could	 gain	 employment	 through	
proper	 training.	 But	 they	 had	 their	
assumptions	 regarding	 the	 class	 of	
women	who	were	thought	proper	for	

the	 vocational	 training	 schemes.	 I	
have	studied	carefully	 the	proposals	
of	 the	 Central	 Advisory	 Committee	
which	sought	 to	 train	 the	women	of	
the	 Homes	 and	 Infirmaries	 in	 vari-
ous	crafts	so	that	they	could	gain	an	
occupation.	The	reading	of	the	prop-
ositions	 put	 a	 question	 to	 the	 dis-
course	of	emancipation	of	women	in	
post-partition	period	and	complicates	
our	understanding	of	the	position	of	
women	 in	 the	Bengali	society.	Class	
character	 of	 the	 refugee	 women	 de-
termined	their	ability	of	learning	and	
training.	 I	 show	 how	 these	 training	
courses	clearly	articulated	the	terms	
in	which	the	women	were	to	be	a	part	
of	the	working	group	in	the	city.	The	
creation	of	a	space	for	working	wom-
en	 was	 circumscribed	 by	 a	 particu-
lar	idea	of	the	private—a	hotel	or	the	
residence	 of	 a	 wealthy	 person;	 they	
could	participate	in	the	domain	of	the	
workforce	in	terms	of	the	boundaries	
etched	by	the	state.	

Another	 specific	 set	 of	 programme	
was	instituted	with	respect	to	the	re-
habilitation	of	 the	 agricultural	 fami-
lies.	The	idea,	in	this	case,	was	to	pro-
vide	a	piece	of	land	to	these	families	
and	the	job	of	rehabilitation	would	be	
half-done.	In	their	recommendations	
for	these	families,	the	Committee	rec-
ommended	 that	 families	 with	 agri-
cultural	background	should	be	given	
land	in	the	western	part	of	the	state.	
They	 were	 aware	 that	 there	 was	 a	
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chance	 of	 resistance	 from	 the	 agri-
culturalist	 families	 in	 following	 this	
scheme	of	things.	But	the	Committee	
opined	that	even	if	there	were	some	
objections	mentioning	 that	 the	boys	
from	these	families	were	not	getting	
a	proper	education,	those	should	not	
be	 taken	 into	 account,	 as	 families	
from	 agricultural	 background	 were	
not	 to	 be	 settled	 as	 non-agricultur-
alists.	 This	 rigid	 classificatory	 prin-
ciple	 was	 severely	 criticised	 by	 the	
Left.	In	the	Legislative	Assembly,	the	
minister	 for	 rehabilitation	 was	 con-
stantly	 pestered	 by	 the	 opposition	
regarding	 this	 principle	 of	 rehabili-
tation.	 In	 fact,	 the	 ministers’	 report	
of	1954	also	pointed	to	this	direction	
when	it	mentioned	that	even	among	
the	 non-agriculturalist	 displaced	
families,	 some	 lived	 as	 intermediar-
ies	on	land	in	East	Bengal,	and	thus	
they	 had	 no	 previous	 experience	 of	
any	 trade	 or	 occupation.	 These	 var-
ious	 rehabilitation	 schemes	 point	 to	
the	 ways	 in	 which	 the	 government	
pursued	 the	 refugee	 problem	 in	 a	
mechanical	manner.	

III . Refugees, Employment 
and the Informal Sector

The	 last	part	 of	 the	project	 looks	 at	
the	variety	of	ways	the	refugees	be-
came	a	part	of	the	urban	work-force	
in	post-partition	West	Bengal.	People	
got	employment	in	the	interstices	of	

informal	economic	 sector.	Education	
and	 some	 form	 of	 training	 in	 any	
trade	 helped	 enormously	 in	 the	 re-
habilitation	 of	 this	 group.	 Collating	
information	 from	 a	 wide	 range	 of	
sources	 like	 autobiography,	 news-
paper	 reports,	 classified	 advertise-
ments,	 government	 publications,	
private	papers	of	various	people	and	
organization,	 and	 reports	 prepared	
by	 non-governmental	 organizations,	
I	 elaborate	 how	 education	 aided	 in	
acquiring	 a	 vocation.	 For	 instance,	
advertisements	from	young	male	ref-
ugee	frequently	appeared	asking	for	
a	job	as	a	private	tutor	and	lodging	in	
some	 wealthy	 household.	 Similarly,	
people	asked	 for	refugee	males	who	
would	 teach	 their	 children	 and	 stay	
with	them.	

Many	 small-scale	 industries	 specif-
ically	 recruited	 the	 refugees.	 They	
were	ready	to	train	them	for	the	job.	
The	 informal	 sector	 of	 hawkers	 and	
peddlers	 burgeoned	 in	 this	 period.	
Life-stories	shed	 interesting	 light	on	
this	 phenomenon.	 Autobiographies	
written	 by	 the	 refugees	 give	 us	 a	
glimpse	of	these	various	activities.	I	
will	look	at	some	of	these	writings	to	
study	 the	various	modes	 of	 employ-
ment.	As	is	evident	from	the	fact	that	
they	wrote	their	autobiography,	each	
of	 them	 valued	 education	 and	 had	
some	 literary	 ambitions.	 Through	
their	writings	one	can	get	a	glimpse	
of	the	changing	situation	of	Calcutta	

»
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and	West	Bengal.	These	 stories	also	
give	 us	 an	 idea	 of	 the	 effect	 of	 the	
schemes	of	the	government;	how	did	
people	react	to	them,	what	problems	
did	 they	 face,	 what	 was	 the	 condi-
tion	 in	 various	 camps,	 what	 were	
the	modes	of	resistance,	etc.	We	find	
people	 leaving	 the	 wretched	 camps	
for	 uncertain	 future	 in	 the	 cities.	
Again,	some	would	stay	back	 in	 the	
hope	of	a	better	future.	Let	me	briefly	
recount	 the	 story	 of	 Sadananda	 Pal.	
Pal	was	born	in	a	family	of	potters	in	
East	Bengal.	He	came	to	West	Bengal	
before	his	parents	migrated.	He	was	
supposed	to	set	up	the	family	on	this	
side	of	 the	border,	and	 then	 the	en-
tire	family	would	migrate.	He,	along	
with	his	brothers,	tried	their	hand	in	
various	 trades,	 but	 could	 not	 estab-
lish	themselves.	They	were	in	a	bet-
ter	condition	than	the	camp-dwelling	
refugees,	 and	 found	 a	 place	 to	 stay	
on	 the	 eastern	 fringes	 of	 Calcut-
ta.	 They	had	 some	 capital	 to	 start	 a	
business,	 knew	 certain	 people	 who	
could	help	 them.	But	 these	were	of-
ten	not	enough	to	sustain	them	in	the	
new	 land.	 Pal,	 among	 other	 things,	
worked	 as	 a	 tailor,	 learned	 to	 make	
sweets,	 hawked	 betel	 leaf,	 set	 up	 a	
stationary	shop.	He	ultimately	moved	
back	to	his	ancestral	profession,	and	
started	making	pots	on	a	small	scale.
	
He	faltered	on	these	activities,	could	
not	 learn	 the	 tricks	 of	 the	 trade	
enough	 to	 continue	 with	 one	 busi-

ness.	 He	 was	 often	 short	 of	 capital.	
But	 he	 kept	 on	 trying	 various	 ven-
tures	 to	 make	 a	 living.	 The	 urban	
informal	 economy	 gave	 him	 the	 op-
portunity	 to	 try	 his	 hands	 in	 differ-
ent	 jobs.	 Pal	 did	 not	 like	 his	 ances-
tral	 profession.	 This	 made	 him	 look	
for	other	avenues	of	income.	He	had	
many	 obstacles.	 He	 did	 not	 know	
his	 way	 around	 the	 city,	 knew	 very	
few	people	 in	West	Bengal,	and	had	
to	 compete	 with	 established	 shops	
when	he	opened	his	 own	stationary	
shop.	His	condition	was	not	as	bad	as	
those	refugees	who	had	to	take	shel-
ter	 in	 government	 camps	 and	 rely	
on	 the	doles.	On	 the	other	hand,	he	
was	not	a	part	of	the	early	migrants	
who	 could	 establish	 colonies	 in	 and	
around	Calcutta.	He	thus	occupies	an	
interesting	place	in	the	narratives	of	
rehabilitation	of	refugees	in	post-par-
tition	 West	 Bengal.	 Government	 ac-
counts	 or	 community-memories	 do	
not	 have	 space	 for	 these	 individual	
voices.	 But	 they	 open	 up	 a	 new	 di-
mension	of	the	process	of	rehabilita-
tion	where	individuals	had	to	negoti-
ate	with	a	range	of	actors,	identities,	
and	situations	to	make	their	space.	

Post-partition	 period	 was	 a	 critical	
phase	in	the	biography	of	the	new	na-
tion	as	well.	The	refugees	as	well	as	
the	government—both	were	trying	to	
work	out	a	way	to	move	ahead,	leav-
ing	 behind	 the	 tumultuous	 last	 few	
years.	This	project	captures	these	in-
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itial	 anxieties	 and	 negotiations.	 The	
project,	on	one	hand,	tries	to	focus	on	
local	issues	and	etch	out	a	dense	pic-
ture	 of	 various	 processes	 related	 to	
educational	institutions	and	policies,	
and	on	the	other,	wants	to	open	up	a	
crucial	but	neglected	aspect	of	parti-
tion	studies.	Also,	it	seeks	to	look	into	
the	way	the	refugees	tried	to	make	a	
mark	on	the	map	of	the	city,	where	a	
tangled	web	of	 land-locality-finance/
cultural	 capital	 operated	 in	 creating	
the	educational	space.	

Publication, conferences 
attended, talks relevant 
to project

Publication:

Sengupta,	 Kaustubh	 Mani,	 ‘Educa-
tion,	 Vocational	 Training	 and	 Agri-
cultural	Colonies:	Some	notes	on	the	
Regime	of	Rehabilitation	in	West	Ben-
gal’,	 in	 Shubhoranjan	Dasgupta	 and	
Shubashri	Ghosh	(eds.),	Partition, Mi-
gration and Rehabilitation in the East: 
Exploring the Unexplored,	(New	Delhi:	
Routledge,	forthcoming	2016).

Presentations and Talks:

‘Refugee	Settlement	and	 the	Role	of	
Education	 in	 Calcutta,	 1947-1967’,	
Second	 TRG	 workshop,	 Delhi,	 10-13	
December	2013

‘Of	 Colonies,	 Camps,	 and	 Schools:	
Refugee	 Education	 in	 West	 Bengal’,	
the	 Comparative	 Education	 Society	
of	 India	 (CESI)	Annual	 International	
Conference,	 Education, Diversity and 
Democracy,	 Indian	 Statistical	 Insti-
tute,	Kolkata,	28-30	December	2013.
‘Education	 and	 Vocational	 Training	
as	 part	 of	 the	 Regime	 of	 Rehabili-
tation	 in	 West	 Bengal’,	 Third	 TRG	
Poverty	and	Education	in	India	Work-
shop,	London,	7-9	July	2014.

‘Refugee	Settlements	and	the	Role	of	
Education	in	Post-Partition	West	Ben-
gal’,	Winter	Academy	on	 ‘Inequality, 
Education and Social Power: Transre-
gional Perspectives’,	organized	by	the	
Forum	 Transregionale	 Studien,	 Ber-
lin	16-25	November	2014.

‘Educating	the	Children	in	the	Refu-
gee	Colonies	and	Camps	in	post-par-
tition	Calcutta’,	at	the	Eighth	Bienni-
al	 Conference	 of	 the	 Society	 for	 the	
History	 of	 Children	 and	 Youth,	 Uni-
versity	of	British	Columbia,	Vancou-
ver,	24-26	June	2015.

‘Education,	 Vocational	 Training	 and	
Refugee	Settlements	in	West	Bengal,	
1947-1971’,	Fifth	TRG	Poverty and Ed-
ucation in India	Workshop,	New	Del-
hi,	25-28	November	2015.	
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The	opening	of	the	branch	office	of	
the	 Max	 Weber	 Foundation	 (MWF)	
in	 New	 Delhi	 on	 14	 February	 2015	
marked	a	fresh	approach	to	research	
on	 the	 intersection	 between	 educa-
tion	 policy	 and	 poverty	 reduction.	
The	meeting	 took	place	at	 the	 India	
International	 Centre	 in	 New	 Delhi.	
Indra	Sengupta	(Academic	Coordina-
tor,	TRG,	German	Historical	Institute	
London)	launched	the	event	with	an	
introduction	 to	 the	 Transnational	
Research	Group	on	Poverty	and	Edu-
cation	(TRG).	Next,	Andreas	Gestrich	
(Director,	 GHIL)	 gave	 an	 account	 of	
the	group’s	research	objectives.	The	
TRG,	he	said,	was	established	as	part	
of	 a	 larger	 academic	 collaboration	
with	generous	funding	from	the	Max	
Weber	Stiftung.	It	is	a	joint	initiative	
of	 the	 GHIL	 and	 its	 partner	 institu-
tions:	 the	Centre	 for	Modern	 Indian	
Studies	 (CeMIS,	 Göttingen),	 Jawa-
harlal	 Nehru	 University	 (JNU,	 New	
Delhi),	King’s	College	London	(KCL),	
and	the	Centre	 for	Studies	of	Devel-
oping	Societies	(CSDS,	New	Delhi).	It	
seeks	to	combine	scholarship	across	
the	social	sciences	in	order	to	explore	
questions	concerning	education	and	

the	 nature	 and	 consequences	 of	 its	
provision	by	both	public	and	private	
players	in	India	from	the	nineteenth	
century	 onwards.	 The	 five-year	 pro-
ject	 offers	 doctoral	 and	 post-doctor-
al	 fellowships	 as	 well	 as	 short-term	
grants.

The	first	panel	of	the	day,	which	was	
chaired	by	Indra	Sengupta,	saw	four	
TRG	 Fellows	 present	 their	 work-in-
progress.	 The	 panel	 elicited	 a	 lively	
debate,	 which	 indicated	 that	 educa-
tion	continues	to	remain	an	ideolog-
ical	and	emotionally	charged	subject	
for	 all.	 Arun	 Kumar	 (CeMIS,	 Göttin-
gen)	and	Divya	Kannan	(JNU,	Delhi)	
gave	brief	presentations	of	 their	on-
going	Ph.D.	research	projects,	which	
are	 based	 on	 missionary	 archival	
sources,	 as	 missionaries	 were	 the	
earliest	 providers	 of	 education	 to	
the	 labouring	 poor.	 K.	 N.	 Sunandan	
(CSDS/TRG,	Delhi)	and	Alva	Bonaker	
(CeMIS,	 Göttingen),	 whose	 postdoc-
toral	 and	 Ph.D.	 projects	 respective-
ly	 explore	 contemporary	 schooling	
practices	 that	 determine	 ‘manual’	
and	‘mental’	labour,	and	government	
schemes	 such	 as	 the	 Mid-Day	 Meal	

1	This	report	first	appeared	in	the	German	Historical	Institute	London	Bulletin,	Vol.	37,	No.	2,	November	
2015,	pp.	116-21

1

Inauguration of the Branch Office of the Max Weber 
Foundation, New Delhi, held at the India International 

Centre in New Delhi on 14 February 20151 

Divya Kannan, PhD Fellow
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Programme,	 highlighted	 the	 role	 of	
the	 state	 and	 civil	 society	 in	 educa-
tion.	 The	 presentations	 provoked	
a	 discussion	 on	 the	 importance	 of	
constructing	the	poor	as	a	historical	
category.	 Questions	 were	 raised	 re-
garding	the	need	to	distinguish	vary-
ing	categories	of	the	poor	so	as	to	for-
mulate	 policies	 addressing	 specific	
concerns	of	inequality	and	exclusion.

The	following	panel	presented	a	new	
and	significant	initiative	of	the	TRG,	
‘Key	 Moments	 of	 Education	 Policy	
towards	 the	 Poor’.	 The	 panel	 was	
chaired	 by	 Rupa	 Viswanath	 (Göttin-
gen).	The	Key	Moments	project,	un-
dertaken	by	some	of	the	Fellows	and	
Principal	 Investigators	 of	 the	 TRG,	
concentrates	 on	 major	 shifts/phas-
es	 of	 change	 and	 continuity	 in	 the	
history	 of	 mass	 education	 in	 India	
from	 the	 1820s	 to	 the	 present.	 The	
aim	 of	 the	 project	 is	 to	 move	 away	
from	 a	 mere	 chronological	 mapping	
of	 educational	 policies.	 The	 project	
is	 coordinated	 by	 Jana	 Tschurenev	
(CeMIS,	 Göttingen).	 Neeladri	 Bhat-
tacharya	 (JNU,	 Delhi),	 a	 Principal	
Investigator,	briefed	the	audience	on	
the	 importance	 of	 writing	 histories	
from	 a	 bottom-up	 view	 and	 expand-
ing	 the	 researcher’s	 archival	 focus	
by	including	non-official	sources.	He	
posed	 the	 question	 of	 social	 scien-
tists	 and	 those	 concerned	 working	
towards	 an	 archive	 that	 will	 not	 ex-

clude	the	poor	and	their	issues.	The	
questions,	 he	 said,	 were	 straightfor-
ward.	For	example:	how	did	the	poor	
actually	experience	the	classroom,	if	
any;	and	what	happened	to	the	poor	
during	schooling?	Based	on	such	an	
inter-sectional	approach,	the	Key	Mo-
ments	project	will	focus	on	a	number	
of	broad	themes:	indigenous	and	ru-
ral	education,	gender	and	inequality,	
caste	and	politics,	religious	and	voca-
tional	education.	

Jana	Tschurenev	explained	three	‘key	
moments’	during	the	colonial	period	
with	 regard	 to	 education	 provision.	
During	the	first	one,	in	the	1820s,	ed-
ucation	for	women	was	primarily	car-
ried	out	by	missionary	 societies.	By	
the	1880s,	with	shifts	in	public	opin-
ion	on	women’s	education	and	emer-
gent	 nationalist	 discourses,	 several	
female	public	educators	such	as	Pan-
dita	Ramabai	in	Maharashtra	came	to	
prominence,	and	a	move	towards	the	
professionalization	 of	 certain	 occu-
pations	occurred.	Later,	these	tended	
to	 perpetuate	 gendered	 notions	 of	
work,	which	were	attempts	to	 trans-
fer	‘care’	and	‘nurture’,	perceived	as	
innately	 ‘womanly’	 traits,	 from	 the	
domestic	to	the	public	sphere.

Preeti’s	 (JNU,	 Delhi)	 presentation	
outlined	the	multiple	ways	in	which	
certain	 jobs,	 particularly	 midwifery,	
were	 professionalized	 in	 the	 coloni-
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al	 United	 Provinces,	 which	 include	
parts	 of	present-day	northern	 India.	
Those	 involved	 in	 public	 delibera-
tions	 sought	 to	 ‘educate’	 women	 on	
matters	 of	 health	 and	 hygiene	 in	 a	
scientific	 manner,	 and	 train	 tradi-
tional	midwives	(dais)	as	profession-
als.	They	evoked	varying	representa-
tions	of	indigenous	women’s	work	for	
women,	 pitting	 them	 against	 West-
ern,	 female,	 medical	 missionaries.	
Initially,	groups	of	dais	resisted	these	
attempts	by	 the	colonial	administra-
tion	and	missionary	establishments.	

Malini	 Ghose’s	 (CeMIS,	 Göttingen)	
paper	 highlighted	 the	 need	 to	 dest-
abilize	the	sweeping	generalizations	
often	made	with	regard	to	education-
al	developments.	She	pointed	out	the	
necessity	 of	 viewing	 rupture	 or	 dis-
turbance	as	a	framing	device.	Tracing	
the	 life	 histories	 of	 Dalit	 women	 in	
rural	Bundelkhand,	she	showed	how	
individual	 life-stories	 rupture	 mac-
ro-studies	that	may	fail	to	account	for	
failures	and	problems	in	the	system.	
She	 discussed	 various	 educational	
policy	shifts	in	India	from	the	1990s	
on	 to	 understand	 how	 marginalized	
subjects	 are	 constructed	 and	 trans-
formed	through	them.	

Members	of	the	audience	pointed	out	
that	the	Key	Moments	project	had	to	
separate	schooling	from	education	in	
order	 to	 gain	 better	 analytical	 clar-

ity.	 It	 was	 also	 suggested	 that	 the	
question	 of	 language	 needed	 to	 be	
examined	 more	 closely,	 especially	
in	post-independent	 India,	 to	under-
stand	why	a	large	number	of	children	
still	 do	 not	 attend	 school,	 despite	
legislation	 and	 policy	 formulations.	
A	 couple	 of	 possible	 problems	were	
particularly	 highlighted:	 for	 exam-
ple,	how	to	map	out	this	research	in	
a	 non-linear	 way,	 since	 chronologi-
cal	 narration	 seemed	 inevitably	 to	
take	 precedence;	 and	 how	 to	 bring	
together	 a	 range	 of	 inter-sectional	
approaches	to	determine	the	param-
eters	of	a	‘key	moment’.

The	 afternoon	 session,	 ‘Education	
for	 the	 Poor:	 The	 Politics	 of	 Poverty	
and	 Social	 Justice’,	 chaired	 by	 Gee-
tha	 B.	 Nambissan	 (JNU,	 Delhi)	 saw	
the	 coming	 together	 of	 perspectives	
from	 inside	 and	 outside	 the	 Indian	
context.	 The	 speakers	were	Marcelo	
Caruso	 (Institute	 of	 Education	 Stud-
ies,	 Humboldt	 University,	 Berlin),	
Kalpana	 Kannabiran	 (Council	 for	
Social	Development,	Hyderabad),	Kr-
ishna	Kumar	 (Department	of	Educa-
tion,	University	of	Delhi),	 and	Crain	
Sou	dien		 (School	 of	 Education,	 Uni-
versity	 of	 Cape	 Town).	 Marcelo	 Ca-
ruso	 spoke	at	 length	about	 the	 con-
struction	 of	 poverty	 as	 a	 discourse	
from	 the	 mid	 fifteenth	 century	 on,	
and	the	attempts	made	to	school	the	
poor	into	prevalent	social	and	labour	

»
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norms.	He	adopted	this	longue durée	
approach	 in	 order	 to	 gain	 better	 in-
sight	into	the	current	neoliberal	dis-
courses	on	education	in	Latin	Ameri-
ca.	Schooling	has	been	and	remains	a	
political	issue	and,	as	he	pointed	out,	
educational	attainments	played	a	role	
in	 strategies	 of	 disenfranchisement,	
such	as	in	the	case	of	illiterate	adults	
being	denied	the	right	to	vote	in	pre-
vious	decades.

Kalpana	 Kannabiran	 took	 the	 argu-
ment	in	a	slightly	different	direction	
by	 presenting	 her	 experiences	 as	
both	 a	 lawyer	 and	 activist	 in	 India.	
Even	after	a	decade,	the	goal	of	uni-

versal	 elementary	 education	 is	 far	
from	 being	 achieved	 in	 India.	 She	
said	 the	 context	 in	 which	 everyday	
opportunities	of	life	exist	is	suffused	
with	law.	Drawing	on	examples	from	
her	 work	 amongst	 tribal	 communi-
ties,	 particularly	 the	 Chenchus,	 in	
Andhra	Pradesh,	she	argued	that	the	
right	 to	 life	 and	 liberty,	 enshrined	
in	Article	21	of	 the	 Indian	Constitu-
tion,	is	often	in	a	state	of	suspension	
in	 tribal	 areas.	 This	 brought	 home	
forcefully	the	fact	that	judicial	mech-
anisms	cannot	be	viewed	in	isolation	
from	education.

How	do	the	children	of	the	poor	fare	
in	the	system?	This	was	the	question	
that	 Krishna	 Kumar	 asked	 in	 his	
presentation.	He	said	the	need	of	the	
hour	was	to	integrate	two	theoretical	
domains	 in	 our	 understanding:	 the	
conceptual	 and	 the	 social.	 In	 order	
to	engage	with	poverty,	we	will	have	
to	 account	 for	 various	 philosophical	
positions	that	defined	poverty	in	dif-
ferent	ways.	This,	he	elaborated,	was	
key	to	understanding	the	experience	
of	children	inside	the	class	rooms.	He	
cited	 Gandhi	 and	 Tagore’s	 ideas	 as	
two	examples	of	varying	educational	
systems.

Our	 focus	 was	 then	 taken	 to	 South	
Africa	by	Crain	Soudien,	who	applied	
global	debates	on	education	to	his	ge-
ographical	area.	The	major	debate	in	

Neoliberalism, Globalization Agendas 
and Banking Educational Policy: 
Is Popular Education an Answer?

Discussing the tensions between the global and the local, 
this lecture offers a description of cosmopolitan and 
local competing globalization agendas. Three agendas, 
as ideal types, are highlighted: the Hyper-Globalizers, 
Skeptics and Transformationists. After explaining the 
competing agendas for globalization and some of their 
potential impacts in education, three main claims are 
made in this lecture. The fi rst one is that the dominant 
technocratic rationale in policy making, which is part 
and parcel of a neoliberal regime, constitutes a form of 
banking education so brilliantly criticized by Paulo Freire. 
This technocratic rationality is based on instrumental 
rationality discussed by Max Weber, Herbert Marcuse and 
Jürgen Habermas. A second claim is that there is a great 
potential for challenging the intellectual narratives and 
praxis of neoliberal education in the new approach of a 
global citizenship education portrayed in the First Global 
Educational Initiative announced by the U.N. General 
Secretary and currently being implemented by UNESCO. 
The fi nal claim is a question: could popular education be 
an answer to the growing inequality, poverty, and lack of 
solidarity in the contemporary world?
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South	Africa,	he	said,	was	occurring	
on	three	inter-related	axes:	first,	 the	
fault	of	the	past;	secondly,	the	failure	
of	the	current	new	elites	to	incorpo-
rate	 changes;	 and	 lastly,	 a	 tendency	
by	dominant	discourses	to	blame	the	
poor	 themselves	 for	 all	 their	 short-
comings.	Soudien	explained	that	the	
emergence	of	a	newly	affluent	black	
middle	 class	 did	 not	 lead	 to	 a	 natu-
ral	 sympathizing	with	 the	problems	
of	 the	 disprivileged.	 Understanding	
psycho-social	 and	 spatial	 experienc-
es	 of	 poverty	 was	 key	 to	 engaging	
with	 prevalent	 capacities	 of	 local	
children	 and	 connecting	 them	 with	
global	realities.	

Geetha	B.	Nambissan	started	off	the	
discussion	 by	 flagging	 some	 impor-
tant	issues.	She	raised	the	important	
question	of	whether	we	have	depolit-
icized	 poverty	 by	 concentrating	 ex-
cessively	on	social	justice.	At	a	time	
when	new	groups,	hitherto	discrimi-
nated	against	and	excluded,	are	stak-
ing	 claims	 to	 educational	 resources,	
re-conceptualizing	 the	 category	 of	
‘justice’	is	necessary	in	order	to	chal-
lenge	 neoliberal	 thinking.	 A	 lively	
discussion	 ensued,	 which	 included	
questions	 such	 as	 what	 constituted	
the	 ‘public’	and	 the	dangers	of	neo-
liberal	 policies	 adopted	 by	 universi-
ties	that	were,	in	effect,	perpetuating	
old	and	new	forms	of	privilege.	

The	 ceremonial	 inauguration	 of	 the	
new	 branch	 office	 took	 place	 in	 the	
evening	 in	 the	 form	 of	 a	 keynote	
lecture.	 Heinz	 Duchhardt	 (outgoing	
President	of	the	Max	Weber	Stiftung,	
Bonn)	 spoke	 about	 the	 institution’s	
history,	 emphasizing	 its	 role	 in	 ex-
tending	 bilateral	 and	 multilateral	
relations	 through	 academic	 collab-
orations.	 Sudha	 Pai	 (Rector,	 JNU)	
stressed	the	advantages	of	such	mu-
tual	cooperation	and	highlighted	how	
JNU,	as	a	central	university,	has	been	
attempting	to	formulate	strategies	to	
deal	 with	 mass	 education	 through	
inclusive	 policies.	 The	 CSDS’s	 di-
rector,	 Sanjay	 Kumar,	 spoke	 about	
its	 involvement	 in	 the	TRG	projects,	
especially	 with	 regard	 to	 the	 issues	
of	inclusion	and	equity	in	school	edu-
cation	in	contemporary	India.

The	 highlight	 of	 the	 inauguration	
was	 the	 keynote	 lecture	 presented	
by	Carlos	Alberto	Torres	(Professor	of	
Education	and	Director,	Paulo	Freire	
Institute,	 University	 of	 California,	
Los	Angeles),	well	known	for	his	ex-
tensive	research	on	comparative	and	
international	development	education.	
In	his	paper,	‘Neo	liberalism,	Globali-
zation	Agendas,	and	Banking	Educa-
tional	Policy:	Is	Popular	Education	an	
Answer?’,	Torres	presented	the	chal-
lenges	 to	 university	 education	 and	
tensions	between	the	local	and	global	

»
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along	three	axes:	the	first	comprised	
elements	of	instrumental	rationality,	
a	 dominant	 strand	 of	 neoliberalism	
manifested	 via	 banking	 education;	
the	 second	 concerned	 the	 challeng-
es	 for	 global	 education;	 and	 thirdly,	
he	 asked	 provocatively	 whether	 ed-
ucation	could	be	popular	 if	 it	 lacked	
equality	 and	 access?	 Neoliberalism,	
argued	 Torres,	 has	 been	 the	 new	
‘common	 sense’	 for	 at	 least	 three	
generations	 now,	 and	 has	 gained	 a	
moral	 and	 intellectual	 hegemony.	 It	
has	had	an	immensely	troubling	im-
pact	on	university	education.	He	ar-
gued	that	the	contemporary	econom-
ic	rationale	behind	ranking	models	to	
assess	the	quality	of	education	were	
strategically	 positioned	 markers.	 He	
elaborated	 on	 the	 pitfalls	 of	 such	 a	
system,	which	also	tended	to	be	tech-
nocratic	in	nature.	

The	 discussion	 dwelt	 on	 the	 press-
ing	 question	 of	 creating	 a	 model	 in	
which	 educational	 resources	 could	
be	 redistributed.	 This	 evoked	 multi-
ple	responses	at	the	gathering,	with	
some	 considering	 it	 rather	 utopian	
at	 this	 stage.	 Yet	 there	 was	 a	 gen-
eral	 consensus	 that	 the	 state’s	 role	
had	 to	 be	 substantially	 restructured	
in	 order	 to	 transfer	 resources	 from	
private	 hands	 to	 the	 people.	 Fol-
lowing	 Paulo	 Freire,	 many	 felt	 that	

de-politicization	 had	 to	 be	 curbed	
by	 incorporating	 new	 participatory	
mechanisms.	 He	 advanced	 his	 idea	
of	the	‘Global	Commons’	as	a	project	
of	developing	global	citizenship	edu-
cation,	predicated	on	global	peace.	A	
successful	intervention	in	university	
education	 for	 the	 people	 would	 re-
quire	 citizenship	 and	 democracy	 to	
be	reformulated	simultaneously.	The	
speaker	appealed	to	everyone	to	join	
the	 long,	 silent	 revolution	 on	 global	
citizenship.
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A	 number	 of	 PhD	 and	 postdoctor-
al	 fellows	 of	 the	 TRG	 took	 part	 in	 a	
roundtable	 session	 at	 the	 Society	 for	
the	History	of	Children	and	Youth	Con-
ference	in	Vancouver.	The	session	was	
titled	 ‘Growing	 up	 inside	 and	 outside	
of	Classrooms:	Schooling	and	the	Poor	
Child	 in	 Colonial	 India’.	 The	 partici-
pants	 were	 Arun	 Kumar	 (Göttingen),	
Divya	 Kannan	 (Delhi),	 Kaustubh	 Sen-
gupta	(Delhi),	Preeti	(Delhi),	and	Suna-
ndan	K.	N.	(Delhi).

The	 aim	 of	 the	 panel	 was	 to	 explore	
how	schooling	came	to	constitute	a	ma-
jor	 role	 in	 moulding	 the	 childhood	 of	
the	poor	classes	by	the	late	nineteenth	
century	 in	 colonial	 India.	 Schooling	
came	to	be	imagined	both	as	'protect-
ing'	 the	 poor	 child	 from	 exploitative	
labour	 regimes	 and	 preparing	 her	 or	
him	 for	 certain	 other	 types	 of	 labour	
regimes.	This	constitution	of	schooling	
as	part	 of	 poor	 children’s	 growing-up	
was	produced	by	both	the	demands	of	
indigenous	communities	and	the	colo-
nial	state.

The	roundtable	started	with	Arun	Ku-
mar’s	presentation	titled	‘Schooling	the	
Poor’,	which	problematised	the	roman-
tic	relationship	of	schooling	and	labour.	
He	argued	that	schooling	and	child	la-
bour	co-existed	in	didactic	institutions	
like	 industrial	 schools,	 reformatory	
schools,	and	factory	schools	in	colonial	
India	at	the	end	of	the	nineteenth	cen-
tury.	 In	 particular,	 he	 focused	 on	 fac-

tory	schools	 in	 the	Bombay	mills	and	
showed	that,	while	there	was	recogni-
tion	of	the	idea	of	poor	childhood,	this	
idea	was	informed	by	the	logic	of	fam-
ily	 demands,	 the	 children’s	 own	 con-
ception	of	work	and	wage,	labour	mar-
ket	 requirements,	 and	 societal	 ethics.	
Schooling	of	the	poor	factory	children	
itself	became	a	mechanism	for	produc-
ing	and	reproducing	child	labour.

Divya	 Kannan’s	 paper	 was	 titled	
'Schools,	Society	and	Slavery	in	Nine-
teenth	Century	South	Travancore:	The	
Female	 Boarding	 Schools	 of	 the	 Lon-
don	 Missionary	 Society'.	 The	 paper	
explored	 the	ways	 in	which	Victorian	
and	missionary	ideas	of	femininity	and	
domesticity	were	sought	to	be	impart-
ed	to	young	outcaste	girls	in	the	region.	
It	analysed	the	tensions	and	contradic-
tions	 of	 such	 an	 educational	 project,	
which	 was	 marked	 by	 race	 and	 class	
divisions.	A	gendered	missionary	edu-
cation	aimed	at	keeping	outcaste	girls	
away	from	agriculture	but	grappled	to	
enforce	 it,	 given	 the	 realities	 of	 caste	
structures	 in	 Travancore.	 Discourses	
on	education	of	the	poor	had	to	engage	
with	questions	of	civil	rights	and	mo-
dernity.	

Kaustubh	 Mani	 Sengupta	 spoke	 on	
‘Educating	 the	 Children	 in	 the	 Refu-
gee	 Colonies	 and	 Camps	 in	 post-par-
tition	 Calcutta’.	 The	 paper	 looked	 at	
the	role	of	education	of	the	refugees	in	

2

TRG Round Table at the Society for the  
History of Children and Youth Conference,  

Vancouver, 24-26 June 2015

Arun Kumar

»
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post-partition	 West	 Bengal.	 Sengupta	
distinguished	 between	 the	 education-
al	 initiatives	 taken	by	 the	 colony	and	
camp	 residents	 respectively.	 The	 up-
per-caste	 colony	 residents	 established	
schools	on	their	own	initiative,	as	they	
believed	 that	 only	 proper	 education	
could	 put	 an	 end	 to	 their	 plight	 as	
displaced	 refugees.	 However,	 for	 the	
camp	refugees,	the	government	placed	
more	emphasis	on	vocational	training	
than	normal	school	curricula.	The	pa-
per	thus	showed	how	caste,	class	and	
gender	 determined	 the	 fate	 of	 educa-
tion	of	the	refugee	children	as	postco-
lonial	governmentality	continued	to	be	
informed	 by	 the	 pedagogic	 vision	 of	
colonialism,	which	focused	on	charac-
ter	as	the	determinant	of	suitability	for	
school	education	and	vocational	train-
ing	respectively.

Preeti	gave	a	paper	on	'Educating	Ru-
ral	Girls	of	United	Provinces	in	the	late	
Nineteenth	and	Early	Twentieth	Centu-
ries'.	The	paper	dwelt	on	the	education	
of	the	girl	child	and	women	of	the	Unit-
ed	 Provinces	 and	 the	 ways	 in	 which	
childhood	 linked	the	 two	categories	–	
women	and	female	child.	Her	paper	ex-
plored	efforts,	debates	and	discourses	
of	different	groups	of	educators,	 such	
as	colonial	officials,	missionaries,	indig-
enous	elites,	and	women	themselves	to	
educate	the	rural	women	of	the	United	
Provinces.	The	paper	argued	that	only	
zenana	missionaries	paid	attention	 to	
the	education	of	rural	women.	The	pol-
itics	of	not	giving	attention	 to	 the	ed-

ucation	of	 rural	women	was	explored	
through	vernacular	 tracts,	 association	
reports,	and	officials’	records.

Analysing	 the	 vernacular	 literature	
and	colonial	documents	related	to	the	
reform	 movement	 of	 Nampoothiris	 in	
Malabar	in	the	first	half	of	the	twenti-
eth	century,	Sunandan	K.	N.	explored	
the	 attempts	 to	 redefine	 spaces	 by	
the	community	and	how	 the	children	
negotiated	 these	 transformations.	The	
Nampoothiri	 Vidyalayas	 (schools),	 he	
argued,	were	a	particularly	interesting	
location	 to	 understand	 how	 gendered	
rituals	 related	 to	 children	 were	 now	
explained	based	on	scientific	theories,	
and	how	purity	was	explained	in	terms	
of	hygiene.

The	 discussion	 that	 followed	 raised	
a	 number	 of	 issues	 which	 were	 not	
touched	 directly	 in	 the	 presentations.	
These	 included	questions	such	as	the	
categories	of	western	and	non-western	
childhood.	 How	 are	 these	 categories	
relevant	 in	 studying	 the	 childhood	 in	
South	 Asian	 context?	 What	 specific	
role	 does	 caste	 play	 in	 Indian	 child-
hood?	Other	questions	related	to	simi-
lar	processes	that	were	on	work	in	oth-
er	parts	of	the	British	Empire,	such	as	
utilising	child	labour	by	restricting	the	
movements	of	juveniles	from	one	place	
to	the	other	in	colonial	Zimbabwe.	Fur-
ther	 questions	 related	 to	 the	 role	 of	
social	reform	and	claims	of	modernity	
in	 simultaneously	 shaping	 the	 caste	
question	and	childhood.
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13 February 2015

Fourth TRG Poverty and 
Education in India Work-
shop, New Delhi

Welcome	and	Introduction

Vidya	 KS:	 Marketisation,	 Manageri-
alism	 and	 School	 Reforms:	 A	 Study	
of	 Public-Private	 Partnerships	 in	 El-
ementary	Education	in	Delhi

Smita	 Gandotra:	 Stri Shiksha:	 To-
wards	a	Conceptual	History

Debarati	Bagchi:	‘A	Script	that	Needs	
no	School’:	The	Many	Worlds	of	Syl-
het	Nāgarī

4th TRG Workshop, 
New Delhi, 
14 February 2015

1

TRG Workshops and Conferences

Saikat	 Maitra:	 Transforming	 Work:	
Training	Programs	and	Retail	Work-
er-Identity	in	Contemporary	Kolkata

Key	 Moments:	 Project	 Presentation	
by	Jana	Tschurenev,	followed	by	dis-
cussion
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14 February 2015

Official Opening of the 
Max Weber Stiftung India 
Branch Office, India Inter-
national Centre, New Delhi 

Talking about the TRG Pov-
erty and Education in India 

Introducing the Transnational 
Research Group	
(Chair:	Indra	Sengupta	(TRG/GHIL)

Andreas	Gestrich	(GHIL)

Brief	Presentations	by	TRG	Scholars	
and	Fellows:
Arun	Kumar	(Centre	for	Modern	Indi-
an	Studies,	University	of	Göttingen)

Divya	Kannan	 (Centre	 for	Historical	
Studies,	JNU,	New	Delhi)

Sunandan	K.	N.	(Centre	for	the	Study	
of	 Developing	 Societies	 and	 TRG,	
New	Delhi)	

Alva	Bonaker	(Centre	for	Modern	In-
dian	Studies,	University	of	Göttingen)

Key Moments of Education Policy 
towards the Poor 
Chair:	 Rupa	 Viswanath	 (Centre	 for	
Modern	Indian	Studies,	University	of	
Göttingen)

Carlos Torres, 
UCLA, giving the 
Keynote lecture

General	 Introduction:	Neeladri	Bhat-
tacharya	(Centre	 for	Historical	Stud-
ies,	 Jawaharlal	 Nehru	 University,	
New	Delhi)	

Key Moments Project: Gender, Ed-
ucation and Inequality in India
Jana	Tschurenev	(Centre	for	Modern	
Indian	Studies,	University	of	Göttin-
gen)

Preeti	 (Centre	 for	Historical	Studies,	
Jawaharlal	 Nehru	 University,	 New	
Delhi)

Malini	Ghose	(Centre	for	Modern	In-
dian	Studies,	University	of	Göttingen)

Panel Discussion on Education 
for the Poor: The Politics of Pover-
ty and Social Justice 
Chair	and	moderator:	Geetha	B.	Nam-
bissan	 (Zakir	 Husain	 Centre	 for	 Ed-
ucational	 Studies,	 Jawaharlal	 Nehru	
University,	New	Delhi)

»
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Panellists:	

Marcelo	 Caruso	 (Institute	 of	 Edu-
cation		Studies,	Humboldt	University	
of	Berlin)	

Kalpana	Kannabiran	(Council	for	So-
cial	Development,	Southern	Regional	
Centre,	Hyderabad)

Krishna	Kumar	(Department	of	Edu-
cation,	University	of	Delhi)
Crain	 Soudien	 (School	 of	 Education,	
University	of	Cape	Town)

Evening Programme: Ceremonial 
Launch of the Max Weber Stiftung 
Branch Office, New Delhi/ TRG 
Poverty and Education	
Brief	addresses	by	Andreas	Gestrich	
(Director,	 GHIL),	 Heinz	 Duchhardt	
(President,	 Max	 Weber	 Stiftung,	
Bonn),	 Sudha	 Pai	 (Rector,	 Jawahar-
lal	Nehru	University),	Sanjay	Kumar	
(Director,	Centre	for	the	Study	of	De-
veloping	Societies	Delhi)

Keynote Lecture

Carlos	 Alberto	 Torres	 (University	 of	
California,	 Los	 Angeles):	 Neoliber-
alism,	 Globalization	 Agendas	 and	
Banking	Educational	Policy:	Is	Popu-
lar	Education	an	Answer?

25-28 November 2015

Fifth TRG Poverty and 
 Education in India Work-
shop, New Delhi

25 November 2015

Kaustubh	 Mani	 Sengupta:	 Refugee	
Settlement	and	the	Role	of	Education	
in	Calcutta,	1947-1967

Alva	 Bonaker:	 More	 than	 Food	 for	
Schools?	 Local	 Perceptions	 Defining	
and	Shaping	the	Benefits	of	the	Mid-
Day	Meal	Scheme	in	Delhi

Malini	Ghose:	What	Exclusion	Leaves	
Out.	The	“Life-Worlds”	of	Educational	
Policy	Making	in	Contemporary	India
Jana	 Tschurenev:	 Introduction	 to	
“Key	Moments”	and	Presentation	on	
Gender,	Inequality,	and	Education

Neeladri	 Bhattacharya:	 Indigenous	
Education

Geetha	 Nambissan:	 Caste	 and	 the	
Politics	of	Education	Policy

Ravi	Ahuja:	Education	and	Industrial	
Labour

Sarada	 Balagopalan:	 Compulsory	
	Education
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26 November 2015

Jahnavi	Phalkey:	Technological	Solu-
tions	for	Mass	Education

General	Discussion:	State	of	Research	
on	Key	Moments

Discussion	 on	 the	 core	 objectives	
and	 basic	 structure	 of	 the	 Online	
Resource	Depository	(short	introduc-
tion	by	Jana	Tschurenev

Vidya	K	S:	Marketisation,	Manageri-
alism	 and	 School	 Reforms:	 A	 Study	
of	 Public-Private	 Partnerships	 in	 El-
ementary	Education	in	Delhi

Saikat	 Maitra:	 Transforming	 Work.	
Training	Programs	and	Retail	Work-
er-Identity	in	Contemporary	Kolkata
Keynote	 Lecture:	 Rupa	 Viswanath:	
Hard	Lessons:	Poverty,	Caste	and	Ed-
ucation	in	South	India

27 November 2015

Smita	Gandotra:	Stri Shiksha.		Towards	
a	Conceptual	History

Preeti:	Schooling	Women.	Debates	on	
Education	 in	 the	 United	 Provinces	
(1854-1930)

Debarati	 Bagchi:	 A	 Script	 for	 the	
Masses?	Pedagogic	Practices	and	Di-
dactic	Traditions	among	the	Sylhetis
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With project partners from: 
Centre for Historical Studies, JNU, Delhi + Centre for Modern Indian Studies, Georg-August-Universität Göttingen 
+ Centre for the Study of Developing Societies, Delhi + German Historical Institute London + King’s India Institute, 
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presents Transnational Research Group (TRG) Lecture  

 
Hard Lessons:  Poverty, Caste and 
Education in Colonial South India 

 
 
 
 
 
 

by Professor Rupa Viswanath 
 
 
 
 
 
 
  

It is a truism that education is a necessary if insufficient condition for social mobility. 

But how were conflicting visions for what mobility should include adjudicated in the social 

and political worlds of 19th and early 20th century Dalit pupils in elementary and agricultural 

schools in Madras Presidency? What different forms did segregation in schooling take, and 

what were their effects? What kinds of schooling were deemed essential, or not, to progress  

and emancipation? Finally, to whom did such questions even matter, and why? Drawing on  

her recently published monograph,  The Pariah Problem: Caste, Religion and Social in 

Modern India, Rupa Viswanath’s paper will consider answers to these questions as a means 

 to understanding the legacies of this period for the problems and politics of education 

and caste in the present day.  

   

 Thursday, 26 November 2015     
4:30 PM (Tea and Coffee) 
5:00 PM (Lecture) 

 
 

India International Centre Annexe 
Lecture Room II (Basement)   
40 Max Mueller Marg  
Lodhi Estate 
New Delhi 110003 
 
Please register by 25th November: trg@ghil.ac.uk  
 

 
 

 
Rupa Viswanath is Professor at the Centre for Modern Indian Studies at the University of Gottingen. Her research and writings address the 
practices of secular regimes, histories of slavery in colonial South Asia, the political economy of caste, violence and democracy, and 
minorities and minoritization. Her current research examines how the concept of a democratic “people” emerged in the vernacular in 
postcolonial South India, the kinds of reconfigurations this required of religion, and the forms of popular violence it enabled.   

 
 
 

 

 

Hard Lessons: 
Poverty, Caste and 
Education in South 
India, talk by Rupa 
Viswanath, 26 
November 2015, 
India International 
Centre, New Delhi

Arun	 Kumar:	 Primed	 to	 Labour.	
‘Education’	 in	 Industrial	 and	
	Artisan	 Schools	 of	 Colonial	 India	
(1860s-1940s)

Divya	 Kannan:	 Recasting	 the	 Self:	
Missionaries	 and	 the	 Education	 of	
the	Poor	in	Kerala,	1854-1956

Business	Meeting

28 November 2015

PIs:	Business	Meeting
Fellows:	Project	Discussions
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27 May 2015: 

Seminar Lecture

Manish	 Jain	 (Ambedkar	 University,	
Delhi)

Character,	Citizenship	 and	Civics	 in	
Late	Colonial	India	(1918-1947)

From	 early	 twentieth	 century,	 there	
was	 a	 worldwide	 interest	 in	 civics,	
citizenship	 training	 and	 building	
‘character’.	This	paper	examines	the	
overlapping	 concerns	 about	 citizen-
ship	 and	 character	 in	 late	 colonial	
India,	in	the	period	after	First	World	
War	 to	 attainment	 of	 political	 inde-
pendence	in	1947.	It	asks,	what	were	
the	different	nuances	of	character	in	
this	 period	 and	 how	 did	 they	 relate	
to	citizenship	and	discussions	about	
government	 and	 democracy.	 What	
were	 the	 personal	 and	 gendered	
connotations	 of	 character?	 What	
were	 its	 implications	 for	 pedagogic	
relationship	and	order	within	school	
and	social	and	political	order	outside	
the	 school?	 This	 paper	 traces	 and	
discusses	 the	 colonial	 and	 national	
roots	and	framings	of	different	hues	
of	concerns	under	the	rubric	charac-
ter	in	the	discourse	of	civics	and	citi-
zenship.	For	this	purpose	it	examines	
textbooks	of	civics	 in	colonial	 India,	
school	 reports,	 school	 magazines,	
books	 for	 school	 teachers	 and	 few	
speeches	of	nationalist	leaders.

Venue:	CeMIS,	Göttingen

26 November 2015: 

Public Lecture

Rupa	Viswanath	(CeMIS,	Göttingen)

Hard	Lessons:	Poverty,	Caste	and	Ed-
ucation	in	South	India

It	is	a	truism	that	education	is	a	nec-
essary	if	insufficient	condition	for	so-
cial	mobility.	

But	how	were	conflicting	visions	for	
what	 mobility	 should	 include	 adju-
dicated	 in	 the	 social	 and	 political	
worlds	 of	 19th	 and	 early	 20th	 cen-
tury	 Dalit	 pupils	 in	 elementary	 and	
agricultural	schools	 in	Madras	Pres-
idency?	 What	 different	 forms	 did	
segregation	 in	 schooling	 take,	 and	
what	 were	 their	 effects?	 What	 kind	
of	 schooling	were	deemed	essential,	
or	not,	to	progress	and	emancipation?	
Finally,	 to	 whom	 did	 such	 question	
even	 matter,	 and	 why?	 Drawing	 on	
her	 recently	 published	 monograph,	
The	 Pariah	 Problem:	 Caste,	 Religion	
and	 Social	 in	 Modern	 India,	 Rupa	
Viswanath’s	 paper	will	 consider	 an-
swers	to	these	questions	as	a	means	
to	understanding	the	legacies	of	this	
period	 for	 the	problems	and	politics	
of	education	and	caste	in	the	present	
day.

Venue:	 India	 International	 Centre,	
Delhi

2

TRG Lectures
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24-26 June 2015

Society for the History of 
Children and Youth, Eighth 
Biennial Conference, Van-
couver

Round Table: Growing 
up inside and outside of 
Classrooms: Schooling 
and the Poor Child in Co-
lonial India

Chair:	Satadru	Sen,	City	University	of	
New	York

Arun	 Kumar:	 Schooling	 the	 Poor	
Child:	A	Dialogue	between	the	Global	
Poor	 and	 the	 Local	 Poor	 in	 Colonial	
India

Divya	 Kannan:	 Schools,	 Society	 and	
Slavery	in	Nineteenth	Century	South	
Travancore:	 The	 Female	 Boarding	
Schools	 of	 the	 London	 Missionary	
Society

Kaustubh	Mani	Sengupta:	Educating	
the	Children	in	the	Refugee	Colonies	
of	post-partition	Calcutta

Preeti:	 Educating	 the	 Rural	 Girls	 of	
the	United	Provinces	in	the	late	Nine-
teenth	and	Early	Twentieth	Centuries
Sundandan	 KN:	 The	 New	 Claims	 of	
Ritual	Domination:	Nampoothiri	Chil-
dren	in	the	Special	Schools

3

Other events

7 July 2015:

Student Colloquium

Vikas	Gupta	(Delhi)

Modernity,	 inequality	and	education	
in	 colonial	 India:	 a	 study	 of	 struc-
tures,	ideas,	interventions	and	inter-
locutors

Venue:	 German	 Historical	 Institute	
London	
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Huber,	Valeska,	'Education	and	Mobility:	Universities	in	Cairo	between	Com-
petition	and	Standardization	1900-1950',	in	Liat	Kozma,	Avner	Wishnitzer	and	
Cyrus	Schayegh	(eds.),	A Global Middle East: Mobility, Materiality and Culture 
in the Modern Age, 1880-1940,	London:	IB	Tauris,	2015,	pp.	81-108.	

Huber,	Valeska,	'International	Agendas	and	Local	Manifestations:	Universities	
in	Cairo,	Beirut	and	Jerusalem	after	World	War	I',	in	Prospects: Quarterly Jour-
nal of Comparative Education	45	(2015),	pp.	77-93.	

Huber,	Valeska,	'Les	universités	du	Caire,	de	Beyrouth	and	de	Jérusalem	après	
la	Première	Guerre	Mondiale:	politiques	internationals	et	manifestations	lo-
cales',	in	Joelle	Droux	and	Rita	Hofstetter	(eds.),	Globalisation des mondes de 
l’éducation: Circulation, connexions, réfractions XIXe siècles,	Presses	universi-
taires	de	Rennes,	2015,	pp.	233-257

Kannan,	Divya,	'Educating	Poor	Girls:	The	London	Missionary	Society	in	19th	
Century	South	India'	 in	Special	Issue:	Religion	and	Poverty-	Global Human-
ities: Studies in Histories, Cultures and Societies,	Vol.	2,	July	2015,	pp.	52-70

Kannan,	Divya,	conference	report:	on	seminar	and	panel	discussion	on	Educa-
tion for the Poor: The Politics of Poverty and Social Justice	at	the	Inauguration	of	
the	Branch	Office	of	the	Max	Weber	Foundation,	New	Delhi,	held	at	the	India	
International	Centre	in	New	Delhi	on	14	February	2015,	in	German Historical 
Institute London Bulletin,	Vol.	37,	No.	2,	November	2015,	pp.	116-21

Maitra,	Saikat,	with	Srabani	Mitra,	 'Tapping	into	the	"Standing-Reserve":	A	
Comparative	Analysis	of	Workers’	Training	Programs	in	Kolkata	and	Toronto',	
in	Studies in Continuing Education	2015,	DOI:	10.1080/0158037X.2015.1043988

Maitra,	Saikat,	'The	Labor	of	Self-Making:	Youth	Service	Workers	and	Post-So-
cialist	Urban	Development	in	Kolkata',	in	Media and Utopia	Anupama	Rao	and	
Arvind	Rajagopal	(eds.),	New	Delhi:	Routledge,	2015	(forthcoming)

Phalkey,	Jahnavi	and	Chattapadhyay,	Sumandro,	‘The	Aakash	Tablet	and	Tech-
nological	Imaginaries	of	Mass	Education	in	Contemporary	India’,	in,	History 
and Technology	(forthcoming,	2016)

»
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Sengupta,	 Kaustubh	 Mani,	 ‘Education,	 Vocational	 Training	 and	 Agricultur-
al	Colonies:	Some	notes	on	the	Regime	of	Rehabilitation	in	West	Bengal’,	in	
Shubhoranjan	Dasgupta	and	Shubashri	Ghosh	(eds.),	Partition, Migration and 
Rehabilitation in the East: Exploring the Unexplored, New	 Delhi:	 Routledge,	
(forthcoming	2016)

Tschurenev,	 Jana,	 with	 Jane	 Frances	 Lobnibe:	 Report	 on	 TRG/Trafo	 Winter	
Academy	and	Conference	Inequality, Education and Social Power,	Berlin,	17-25	
November,	in	H-Soz-Kult	03.04.2015,	http://hsozkult.geschichte.hu-berlin.de/
index.asp?id=5926&view=pdf&pn=tagungsberichte&type=tagungsberichte	
(last	accessed	15.12.2015)

Tschurenev,	Jana,	'A	Colonial	Experiment	in	Education:	Madras,	1789-1796',	
in	Barnita	Bagchi,	Eckhardt	Fuchs,	and	Kate	Rousmaniere	(eds.),	Connecting 
Histories of Education: Transnational Exchanges and Cross-Cultural Transfers,	
New	York:	Berghahn	Books,	2014	

Tschurenev,	Jana,	'Rethinking	Inequality	in	South	Asia'.	Conference	Report	on	
Y-SASM	21.07.2014-22.07.2014,	Zürich,	in	H-Soz-Kult	12.11.2014,
www.hsozkult.de/conferencereport/id/tagungsberichte-5662?language=en	
(last	accessed	15.12.2015)

TRG Poverty and Education Working Paper Series
A	R	Vasavi,	'	"Government	Brahmin":	Caste,	the	Educated	Unemployed,	and	
the	Reproduction	of	Inequalities',	in	TRG Poverty and Education Working Paper 
Series,	No.	1.	
www.ghil.ac.uk/index.php?eID=tx_nawsecuredl&u=0&file=fileadmin/
redaktion/dokumente/trg_india/Paper%201%20A%20R%20Vasavi.pd-
f&t=1450271837&hash=16976ad6ac74a8324602a084a04241467493e877;	
www.perspectivia.net/publikationen/trg-working-papers/vasavi_government	
(last	accessed	15.12.2015)

Batra,	Poonam,	'Quality	of	Education	and	the	Poor:	Constraints	on	Learning',	
in	TRG Poverty and Education Working Paper Series,	No.	4	

www.ghil.ac.uk/index.php?eID=tx_nawsecuredl&u=0&file=fileadmin/
redaktion/dokumente/trg_india/Paper%204%20Poonam%20Batra.pd-
f&t=1450271837&hash=4dbebbad159bf683d33348f7ed47a15a85ab7af6;		
www.perspectivia.net/publikationen/trg-working-papers/batra_quality		
(last	accessed	15.12.2015)
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Khan,	Farida	Abdulla,	'Mathematics	and	its	discontents:	How	well	does	Math-
ematics	pedagogy	serve	the	children	of	the	poor?'	in	TRG Poverty and Educa-
tion Working Paper Series,	No.	5	

www.ghil.ac.uk/index.php?eID=tx_nawsecuredl&u=0&file=fileadmin/
redaktion/dokumente/trg_india/Paper%205%20Farida%20Khan.pd-
f&t=1450271837&hash=6cb382b4b72facdc38789820235ab4a56d805e76;	
www.perspectivia.net/publikationen/trg-working-papers/kahn_mathmatics  
(last	accessed	15.12.2015)

Majumdar,	Manabi,	'The	Shadow	Education	System	and	New	Class	Divisions	
in	Education',	in	TRG Poverty and Education Working Paper Series,	No.	2.	

www.ghil.ac.uk/index.php?eID=tx_nawsecuredl&u=0&file=fileadmin/
redaktion/dokumente/trg_india/Paper%202%20Manabi%20Majumdar.pd-
f&t=1450271837&hash=4d54ae974d553dbaaa4a7955f40d6240f64db0c0;	
www.perspectivia.net/publikationen/trg-working-papers/majumdar_shadow	
(last	accessed	15.12.2015)

Manjrekar,	Nandini,	'The	Neighbourhood	and	the	School:	Conflict,	Educational	
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